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ABSTBACT* 

In response, to the need for dynaaic foreign language 
snterials with a cosnanicative focus* this' report addresses the 
Mlationship between learner characteristics and feuccess in language 
loarniag. Xt suggests that a lelf-paping ind|.vidaaliz4id option shovild 
he available- to. students to deal with unigue problens. Ihe probless - 
nay |>e dealt wi\h by identifying the range of possible causes of the 
learning difficulty and by suggesting specific reaedial activities 
that correspond directly to that difficulty, with th'is as the aia, 
the roport discusses cognitive styles and learning strategies, 
labeliag the lenrning problen, soae diagnostic instrun^nta and 
procedures tot deter ailing sources of '-difficulty, and classrooa 
activities for responds ^ to learner needs. Aaong these activities 
ares (1| the 'analysis ot saaplra of the language with attention to 
linguistic and senantlc units; (2r tho synthesis 0£ elesents of the 
languuM to create an organised whole; (3) the paraphrasing, 
expansion, or traniforaation of ideas; (H) the nufilysi's and synthesis 
of infornation to nake inferences about aissing cues or coacluaions; 
and (5) the expansion of Mpaeities for^reaenbering words, phrases, 
sentmoes, graasntical features, and ideas in the foreign language. 
Saaple exercises are provided in French, Spanish, and i«man« (Jk). 
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* froB the original docunent. ' * 
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jWUC (CducAttorMl R«BOurc«s information Center) hi a nationw44# 
nvtwork of Inforiutibvr o^nterJi/ «ich reiip<>n«ible for « <$iv^n ' 
•ducatiofial er fi.ld of study. KMC 1« mi^ported by the 

tlatldn«l rn«tUttt«,of Education of the O.s.' Oopartmnt of Educa- 
tion, rhm bisic object of ehIC Is to make current develop- 
••nt» In «ducatlon«l reaoiarch, fnatructlon, and personiSl 
preparation mote rtadily acc0««U>l© to «dueator» and m0(t,eta of^ • 
r«lat#d profaftslons. 

gmC/OX. Th» mtC Clear Inqhouac on Un^uagss and tlngulsitlc»' 
. (fHIC/CLDf cm* of th«.«{>«clalixed elearlnerhousea in th« ERtc 
•y«tft«, U operated by t^e c#nt#r for A^ilied Lingul*t4ca. 
imiC/CU, la apecifically nsaponalhl* for the <s>rt#ct4on and dis- ' 
s«9ination of Infomation In 9*»n«r«l araa of r^Lirch and 
application in Unguaqea, Ungulatics, and lan^g© teaching ar,4 
* learning. , , • 

Wg»Cg in CDOCATIQHt THEOinf AWP PIUCTICE . In addition to ' 
procaaalng information, ERtC/ClX im alao Involved in informatioii 
aynth#aia and analyaia. Tha Claarlnghouaa ooMiiasiona r^cognl^nd 
author Itiaa in languagaa and lin^ulatica to wlta analyws of the 
currant iaauea in thalr areaa «|>eclaity. Tha wiaultant <k>c- 
umanta, intended for ua« by educator j and reeearchera, are pub- * 
llahed under the title Language in Educatlont Theory and 
Practice.* The aeries tncludaa practical guides for daaaroom 
teachers, extenalve state-of-the-art pupers, and selected blbli- 
dgraphles* ^ 

,The material In thia publication ^s prepared pursuant to a 
contract with the ?iatldoAJJ«tltute of Education, U.S. Depart- 
ment of Education, Costractora undertakitig such projecta under 
Government sponsorship are «i<x>uraged to oscpreae freely their 
jud<pent in profeaaional 0^ technical matters^ Prior to pub- 
licatioo# the manuscript was submitted to ^e JUK rican council on 
the Teaching of Fioreign Languages for critical review and deter- 
^minatioj^ etf profaasional oov^tence. mis publication has met 
auch atandf rds. Points of v^ew or opinions, he»Mver^ do w>t ^ 
rwfcesearlly represent the official, view or opinions ot either - 
ACTFL or ms. This ^bllcatlon Is not printed- at the ^penae of 
thm rederaX Government • 

Thia publication be pirchaeed directly from the Center 
for Applied Linguistics, tt also will he announced in ti\e JERIC 
mwithly abstract journal Reaoqrcea in Education <RIE) imd will 
be available from the eric Document Reproduction i^^ice. 
Computer microfiln international Corp., P.O. Btm 1*0, Arlington, 
VA 22210. See for carder ing information ^d ED number. 

For further information on the ERIC system, ERiCf/CLL, and 
Center /Clearinghouse publicatlonn, wt^ite to eric Clearinghouse 
on Langu4gea 4nd Ungulatics, Center for Applied tlnguiatloe; 
3S20 l^oapect St., n.ti., *toshingtun, d.C. 2000ir. * 

♦From 1974 thrQU9h 19^7, ail awimhousB publications appeared . 
sm the CAL*St9IC/CU SetS0S on i*ngt<age« and Linguist i^-a. 
Althotigh mote papers are being arfded to the orlgim; aeries, the 
majority of th^ ERic/CU information analyBis products k^iii bo 
ifKluded in the Ungua^^ in fiefucatiom aeriea. 
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Ofl* of th« prinary ooncems of rbr«i9n langu^^n «d^«to7S In 
ir«c«iit ytar* hss tmmn th« a»v«loFMnt of a cu7ric3»l^ jthat U 
r««pon«iv* to tli« intaraats and naada of a wlda ^riaty of ata- 
a«ita. Haw currioular optiona an4 autraa«b ^uraaa- ara balng 
offara4 in mny achoola^ ooXla^, and imivaraltlaa in «i - * 
atta^ to appaaX to indlvidoala tiKo «l^t not otharviaa alact 
forai^n langoa^. 9lora dynaade natariala with a ooammiTatlva 

Ijaln^- dtal^>ad to oaptur^ tha Ihtaraat <rf atadants 
borad with "traditional* approaeliaa ^t M^iaaisa ^aMar^ 
tranalation* and aanipulation <rf lan^ua^a foma, oftan at tha 
•axpanaa of naanin?. tha ooncam tor ralaranca ia raflactad in 
wathod ological innovationa and tmn idaaa for taatin^ tMl^vorld 
cMonieation akilla* Parhapt tha wat obvioua aanifaatation 5f 
tha trand toward ra^naiv^ ourricoU ia tha ifitaraat in tha 
C09»itiva atylaa# laarnin? atratofiaa^ and paraonality aiar^c- 
^riatica of individual iaarnara* itaaaarch into tha raUtlon-- 
ahip batwan laamar aiaractariatiei and auccaaa In languafa 
laa«^ln9 ia certain to hava an ia^rtant* ia^ct on inatruction 
in tha oDsin^ yaara. 

ThU* ia an axcitin^ and craatiira tim tor tha foreign 
lanoua^ profaaaion. Tat, daapita tha ancouraging ?ancaa of ^ 
tha paat Urn yaara, m ara facad with, a p^gogioai problaai that 
9mmm9 to dafy aolution. "tt la a pr(d>laa aoat Imnly ffelt at 
tha b^ai<? laval of tha adiumtional procaaa# naaaly^ how to craa 
*ith iPdiiridiial failtata^ ^ tll wikar n u . tf;^-€rr-Hax W^^^'%^^ 
ai^riancad tha fmatration 9i watching a attidant with ada^ta 
intolMganca faU to laam. Sonatiaaa "failura-^ ia aidULbitad on 
a acala^'^ona atudant oannot aaM to aaatar a particular 

eonc^ or aat ooncapta da^ita ^paatad attaa^a raach 
hiai or bari anothar laamar aigh^hava conaiatant difficoltiaa 

in ona particular gkill araa hut do watt irf ilT^tha otharar™"^"^ 

Failura on a largar jacala ia avan abra fruatrating and can oftan 
occur i4ian a atudant baooaiaa noaf aarly in tha inatructional 
•a^uanca ttid cannot ra^in anou^ control of tha couraa contant 
to paaa at tha and of tha aawatar. onlaaa a^aalf spacing indi- 
widuaiiiad optiw ia availabla i» aucK j^danta^ tha toraign 
languaga-laaming aiqpariwnca ^ita oft#r capraaanta a wlmmm 
atruggla to ha avoidad at idl ooata in tha ftitora. 

tliia failura to laam^ ha it U«4tad or aKtanaiva, ia pain* 
ful lor hoth atttdanta m4 taachara, aapacially uhan tha atudant 
i* cbvioualy trying to ii^ova. In raeant yaara, msch of our » 
profaaaion* a anargy haa baan da^otad to finding ou| i^at «ikaa 
laamara auccaad. Hhat nakaa good Unguaga l^rhgr goodt 
What oognitiva atylaa, laaming atra%a^iaa« and paraonality ^ 
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characteristics m^m to associated wit> succeaaful le#rnlfi<| 
•Kperiencaa? I^y ^ student* fall, 'when other* of equal or 

leaaef nwiaaured tn^eLUgencir do The antufers to these, 

questions are still sonewhat elusive* Despite an Lncleased 
interest in research into cognitive styles and learnev charge- , 
teristics as they relate to foreign langi^ge learning, we^till 
have not found enough answers to^^^sure a successful foreign 
language-learning ajcfierlence for ^r^Fyone* ^ 

One solution to individual learner problems see^ to lie m 
•responsive" teaching. Various approaches hs^e been suggested 
for responding to the individual student's needs* First* one' 
can try to Identify the student's ta-ef erred general cognitive 
style ^ strategy tsuch as ^ludi^tory or visual orientation) and 
design learning activi- es that accommodate that style in all 
skill are«s. Reinett*s nsiE U<3taK>nds learning Style l<ten- 
tif icatton Exercise) is one (oyUnpls of tMln approach. Second, 
the structure of the nearnlng envirowsent can be altered to 
accoModate the preferences or styles 0#»^e students* (For 
exasiplef sofM students' fupctlon best in a structured environ- 
Mnt, whila o^ers prefer an unstructured clsssrdooi sstting,) 
Hunt^s paragraph oompletion wither seefce to characterise learn- 
ecs in terms of their oonceptuaK^aturity and determine what 
learning environments are es^st ormpfftible. The »ocial structure 
5£ the clsssrooff can also fas altered by providing opportunities 
for small-group or large-group^ instruction, depending on learner 
preferences* One learning style theorist has even suggested 
that environment#i accommodations i^ould include such things as 
%f^l-lit and dimity lit areas, differing temperature «ones, a 
variety seating arrangements, <^>ortuniti^5 for individual 
study and saJf-paci-ng, audiovisual resource centers, spa^e and 
materials for Kinesthetic activities, and provision of food for* 
students uho need an occasional «tack to work effectively (Lepke 
1^78). 

All the adaptive approaches described above have i| common 
thresdi they attempt to <1J Ubel the learner in terms of a 
generalised cognitive style or pieference that applies to* a lade 
range* of learning tasks and situations and (2) manipulate' the 
environment accordingly* The danger in such an approach is that 
it tends to oversimplify the situation. Not everyone has « 
dosiinant cognitive style, it is likely that some students 
employ different learning strategies as task demands change. 
tA0 Isarner ^o uses inferencing skills to advantage while doing' 
a reading task may be easily frustrated ty unki.ow elements m a 
listening passage. A student who tends to be impulsive 
doing isjltiple-choice items amy be very reflective in a writing ^ 
task. t * 

It is quite probable that the answer to the question "why^'dfe 
students fail7* is that there is no single answer. Any indi%d^ 
ual esse of learnlni failure Is most probably attributable to i 
several sore or less interrelated causes. It seems reasonablmjj 
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th«n* ,tt)«t in cr4«r to t»lf> «tud«nt» Uiam tt}r« effectively, v« 
to Ubel th» l««rniii^ probI«i rdth#r U>«rt th« UAr«#r. Ke 
n««d to identify 4; r«n9« of ^possible erases ol^« learning dif- 
ficulty and su99««t ^(>0cific re«edifil Activities that oorrespond 
directly to it. ine following diacueaion ^ili diecrib^ euch an 
approach^ 

Cognitive Stylee tnd Learnin g Strate ^iee^ ; 
A Range o f Possible Causes 

^ — ™r — ~ . . ^ 

$c« of the ppre oMBRoft-aottrces of lemming r^obleiss maonq 
foreign language students cafi be o^rapolated from the Rowing 
base of fesearch on cognitive styles] and learning strategies. 
The^terws "cognitive. styl^,* -conceptual style,* neamtng 
•tyle,- and nearntng strategy- hava bean iridely used in educa- 
tional ocnt#x^ in recent years by both researchers and lo^acti- 
tioners intarJTted ii^ characterising jutdivldual differences 
■ore blearly. The tern -cognitive styla,- firat »ed in studies 
of perceptual traits in the l^SOs, described aspects bf indlv?- 
d»ial perceptual differences thought to tm independent of intel- 
ligence and othar abilities* Since then, the term has evolved « 
to include a such broader riinge of intellectual activity, as the 
variety and Proliferation of definitions of the ooncapt lllus« 
tral^^, Nost/tnaorists agree that cognitive styles, represent 
tyjfical vodel^of percelvi^ng, thlnJting, re»embering, imd problea* 
solving that dre psrtly oansclous art rategies, and partly uncon* 
acfous habits* 

Vaguely synonyi^ous with -cognitive style* are such tenns as 
learning style,- -conceptual style,- -cognitive strategy," 
-learning strategy,- "node of ii|forMtlon processing,- and 
"cognitive control princ ple.v^Sote researchers tend to distin- 
guish -styla- frow -strategy,- Wb*fever, by the pervasiveness and 
assumed perfianency 6f the characteristics* tn their vieir,* a 
-style- sem% to be a more jpenunent oomponent of an Individ* 
ual's personality, %^iie a -strategy- is seen as a »ra super- 
ficial miction to a learning situation that is amenable to 
change (Abrahaii m8, pp. >4). 

Cognitive styles and strategies^ in turn, are distinguished 
by nsny theorists fro« -intelligence- and -ability.- Msssicic 
Cln Abraham) points out thst abilities masura wAnim^l perform- 
ance, irfhereas cognitive style dwiracterises typical performance • ' 
Abilities ^e unipolar, in that they vary from none to a lot; 
cognitive styles, on the other hand, are bipolar, ranging from 
one extrMe of q^te gi^ality to an sKtreme of a contrasting qual* 
Ity. .Abilitiss are value-ladei,, in that Hiving Bv>re ability U 
bettar than hsving Uissi cognitive styles, by contrast, are 
^i^aloe^differenti^tad," in that sometimes one style is mora 
affective In performing ^ given task, but less tWeful in doing 
something else, tt is thi^ Ust aspect of cognitive style-that 
Is of psrticular interest in dii^gnosing learner problems. Oif- 



ficultlM m Utornmg and funet idling in the foreign iangUAge 
My bt «sftocl^t«d with (WttreiB#s along one t*r dor* .<»goitlv# 
•tyl« diuwnaion** maultmg in th# of a «tf«t«^ that i» 
inappropriate or inefficient for the particiaar taak at *»n<i. 

Before we can diagnoae learning problem** then, we need to 
review thoae di»en«ion« of cogn\CiV€< atyle that «oet rele- 

vant to the learning of a eecr^d language. The bipolar dimen- 
sions described below are synthesized fro* several sodels of 
cognitive* style J Because their characteristics so»eti«es over- 
lap« they should rwt be <»ns leered as totally independent ot^ 
mutually wclusive sets, but rather as alternative %«ys of char* 
acterltin^oognltlve behavior* ^ 

Fieid independ ence-field Dependence 

The field-independent/field*dependent dimension of cognitive 
style, first isolated and labeled by Witfeln and his polleagues 
to characterise f«rceptual behavior* involves an analytical ver- 
sus a global «sy of perceiving, field- inde^ndent individuals 
tend to perceive Indl^v dual ite«s as discrete from backgrounds 
and can over^opse the influence of' embedding contexts* Reseatch 
evidence indicates that field mdepsndence correlates ^bstan- 
tially^ith lemasures of intelligence that require analytical 
tkillsJ persons who are field independent perform better , 
tests that involve separating individual parts fron an organised 
whole rearranging parts to naM a whole. In linguistic 
tasHs, field-Independent learners have been ^hown to 'jo able to 
focus on language stimuli relevant to the learning tss\ and 
disreg^frd inappr<Jpriat^ ones* 

flsld dependence or field sensitivity, by contrast, is 
characterised by a more global approach to the task at hand. 
buld*d by the existing organisation of a whole oontwt, field- 
dependent Individual find it difficult to overcome the ' 
influence of a »irroMpding f^eld and ctt9n cannot separatr an 
ite» from its context. The field-s*nsltive language lear^ier my 
lack fbcusin^ skills and can therefore be diitracted easily by 
irrelevant or extraneous linguistic stimuli. 

Brsadth of Categorigatlon 

This style dlfiension reflects the individual's tendency to 
4>lare an item inti^ a broad category or a rnrrpw category. 
Choosing the tffoad category minimises the risk of excluding 
iteM that belong, whereas choosing the narrow category minimi- 
ses the risk of including items that do not belong. 

V 

Somewhat related to breadtt^ of categorisation is the . 
level ing-shsrpenmg diaension of^ cognitive style. This model 
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«ccottAta tor if)diviau4i] ^rl4t^on m iay infcrMtion ia 
••#l«tUt«d ifl wttiory* L«v«I«r» t*n4 to blur »l*llir i»«ori*>«, 
«s«imll4tin9 information' into prttvi^us cat«<|ori#S7 tth«rpen- 
•r« tmnd to cUf f«r«nti«t« new in format ion frcMi old, soMtlMA 
Mkin^ ^««t«r dittl^nct ioni^ dMiong stiisaU or cn^«iit« than We 
^ctuaiiy ««rrant«d. 

pr#c«pt Xon-Rac^pi ion 

TYm Xev#lin7-«harp<inin9 tendency la, in turn, sindiar 'to 
tba pr«c«ptiv««r«captiv« di»»naion of oognitlv* iR;yle» A prr- 
•on *^ U pr«c«ptiv# looka for potterna; he or i^e la inclined 
to aaalmllate new information into i^evloualy held concepts or 
•frecepta," whereaa the nw^eptlve individual tenda to take in 
detaila aa they are* without oanaldermg flrat tihe *iay they 
•fit* into preconceived notlona or cate9oriea* 

fa^Xaiveneaa-Re fleet iveneaa J Concep t ua 1 Teaipo } 

Thla atyie diaenaion involvea the apeed vx%h i4)ich individ- 
U4la aake declalona In solving a problea* lapulslve pecple tend 
to aiaHe quick declsiona, offering the firat anvver t^,at occura 
to^thes, even though titey auiy often be wrong* They aelect 
h^theaea quickly without conaidermg all the oooponenta of the 
probleift* Reflective individuals tend to ^iife »>re deliberate, 
slower reaponaea and ponder various poaslbilitlet or hypotheses 
before deciding* 

Risk Tak i ny Cau t ion 

An individual's tendencjf to be reflective rather th*n iji^l- 
sive is eo»e«hat like the inclination to be cautious rather than 
to take riaks. Risk taking is character ited by the willingness 
to take a <^tance «ren when the odds are poor or there ace a lot 
of unknowns in the situation* Cautious individuals, by con- i 
trastt are reluctant to take a chance unless the probability of 
their being right is very high, itellective individuals will 
probably proceed ^iutiously in {»^oble9«solving situations^ while 
isipolsive people ar^-flfore likely to take risks* 

3y St esiat i cn»s s 

The t«*ndency to solve a probl^s ot oomplete a task by devel* 
oping a clear procedure or syat«»atic plan contrasts with the 
inclination to develop ideas "freely* and skip frofli the part to 
the whole in m intuitive fashion. Systesiatie individuals my 
be soiiewhat reflective as they forto hypotheses or coaipleu a 
tssktf whereas intuitive learners fwy be wore lrpulslve« ^oouing 
first one idea and *hen abandoning it if it dk>esn*t work; 
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^•r«oii» mn toI«t«ttr «sbH|Uity can ^i^A/'iif feet iv^ly with 
uiikAOtfe «l«ii«ftt« in a. <;iv#n situation an4 e^^r h*naie ufic#rtdinty 
cOKfoetably* th^^ t«nd ««« j/i ferine inaAtr a t*9i«?« to 4ft^l 
with UBlenowT* -f*ctor« in « t^»H» Those i/dividual» i*to *r# ir^tol' 
•rant erf anbi^ity my yp <^icl?ly'^.©n * tank u?volv«« too 

uay iffiltnotmi or p9r«««ntt difflc«lt>^. A p©r«on **?o cdnnot 

taking riiilc«« and Mkmq %j^tmxm/fkmm. 



fleKibl^ uidividg£l« 4r« able to fmd altrr^^^itive sDlutioft* 
to # proble«t* Th«y tend u> be <|ODd »t dLv#rq«nt thlnitinij tasks 
wn«r« th« production of a variety or a Urq^ ^^ntity of an«if#rs^ 
is rw|Uired» Inf|ij}ttbl# ifidivldoals unwilUng to abandon a 1 
particular aoLut^ion 'u> * |^obie» and conmdtr other possibiH- I 
ties* -'^y my be »*jat Oallford a* lis *conv0r^»ftt th miters,* ' 
tMding to r«aain mthin ths ttrict Umitatlond a ta«fc oV 
focus OR tb« production of a »in*|le correct answi^r* 



^^g, L earning Pf Ofcl#.^ 

Soam atud«nta have f^-obleis Iciar^tng second languages ^ ^ 
because -^f attitudinal or situatiorwl factors i they may be mme^ 
ti«ate4 for a varj^ty of reaso.ta and simply refuse to learn, or- 
rhey nay be un4?^ble or OilWiIiing tc invest the study tlae neces* \ 
sary for significant le^niog to take place, if* howe^rer* %j&r^ 
tain stuid^nts mnt to learn, are inifestin^ txmm ifi independent 
study, and are still ^pefiencin^ diff icultles^ it is lively 
t>Mit tney w-e using Inappropriate or inefficient strategies or 
sets of strategies that can be corrected if tii^y are pinpointed 
for xh^mf 

Many of tHe learner j«^obl«fta encountered in the foreign 
lan^r^^ ciassrooii mf be asaociated tntb mttmaes along one or 
aiore oo^ltive style diaension*. A particular "Visible syfcpto*" 
(such as a lack of fluency, failure to atteni to detail, or a 
iM^k of organisation) 8M*y be attributable to one or several 
s<»urces» The first step m label i.^g the learning ^obleA is to 
liiat the possible sourceg of the difficulty. Once the teacher 
has don€ this, he or tihm has cose a lohg ««y tow^^rd knowing hov 
to give the students tbe ^>eciflc help they n«ed, 

Sone atmmon aourcea of difficulty have been i^ynt^ealred fro^ 
existing research an Q^Wnitive styles and learning strategists, 
as *i»ll as" studies on tAp gt>od ^anguage learner, and are dei- 
crlbed belov* ^ 



ERLC 



Poor >*g»or^ 



th# different #I«ertt« of a gpoiten written nstMge 
4et^ .1 ■eAOinqfyl and aoh#r#nt «^oU* IHse&fch ci^ r«adJLn<r hfi* 
•hown u»*c araory tf^n a^n^ tj^^inn^ng ^ud#rc« of a foreic^ri 
l#ngrtM9« la «ff#ctiv#ly 4*tort#ft«d tecaiii« of « l*ck ef trainJin^ 
iritH th« new ood# th« ur-famil Sar 4ty of the Bttterial (Vorio 
1971, pp, t07-i$5- We can eirpect* ti^erefore, that mny learnere 
1*1 il «»hiUit ^^(ptOM cf poGt ^mmity m the early vtagea of 
acquisition* - * * * 

Short*ter?s ^mory aiif f icalties aay aftoirf op^ for example* if^ 
dict<ttlon« when i«\id«At» leave lar^e ^pa or saixs entire jpenten- 
c#«> When aske^'to aoeswi^^ a r^^adlng or Uctenin^ f^saa^e,. 
•tudanta %*ioa« a«?E>ry fw?#d« at^rengthenirs^ way %^rlte wary aHiiq;>y 
or ii^aecarat ♦ r#au^a* In addition, trouble anawerin^ 

qu*a^4o^^ m a given ptaaaga* ^tudepta aay alUb l^fe difficulty 
re<ra.iUn9 ^^ific vt>{^balary, verb endinga. ^loan eark«r%, ^r^^ , 
•"act apellin^^ and'the lik©. Cona^faef^tly ^ «»eir wrltte*^ >rO'- 
i^ictiop «*v bf tid^Ud wit^^ suftor erit^ra* l^d Vlueftey, and i^i^d 
to be «airb* brief. . • * 

Licit of FlaMibiUty 

h lack of fieitibiuty mi<^ht 4i«o reaaU a laA of fluency 
e^en If t^# atu«fe*rt*a owsiory i» ^it^ ^ood, Studenta heaitate 
and aty^^le over worda becaua^ t.Hey are f»t able to find altt. - 
natiw aeana of ^preaaion. Th^ ^rfor«*re«r of m^ch atudenta la 
oft#f. Ch*ractariifed by paaaes in %^rh and by €kimpy or l^itf 
co^poaitiona^ They siay^be ^^^aging of '.the iL*«e ir conv^r* 

q#r» thinfiinqr apd tend t^ foeua on the paoduct ion of a aingle 
ri^ht af^««er* Thev have trouble inth creative taaica or aaui^- 
•enta that r**r^ir* lengthy or ^ried agtpat* 

g*ceaatve ly^ulaiv eaa 

Iflien learnera react i^if^laively . t#nd to juop mto a 

taait i#ithcmt 'qiviftf adequate consideration to its various 
ponefita* 'Hiey are not attentive to ^taii and are mt overly 
concerned mth tjim ^ilequacy accuracy ^ir response, "^ey 
R*>y be extreme ;y fli^nt but tend *^ mMm a ^eat tainy errors. 
Whti*n a^ed do taaica ^roq^iring >^ierencln9 akilla, mrch^as 
eloair p0^..a9«a. cosipietion eaie^eiaea^ and the liHe, they tend to 
*4iSte rando* Cand inacruratel gueaaea h sed on UsqHjlae rather 
than thoui^tfui ^alyaia* In written ^6 oral aaaignisenta* 
i^f^lai^eneao my result in a lac*? of csr^an nation. Studenta 
say «nd to <^proach agch assi^-afcenta m an \m»yste?5atic a'td 
'*fr«»*\^lin5'* faahion. 

Secause studenta i^o react ii»pulsively tend to. nve the 
fit St ane^r UMit at»M?s •o utind, they aay be what ^j-iahec^^^alla 
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"»oi>ltor**d«r-tt»«r«*'; that i«* they do not apply they 
»eiKJw about the formal atructure of the lan^ge to their cwtput 
and aabaeqtiently sake ftequent errora* 

gxceaa i vc Re f lec 1 1 ve ne a » /Ca v t ion ^ 

whan laarnara are 'too reflective the^ tend to pay too wach' 
attention to detail and diacf*iainate ao firmly that they loae 
the general thread of a Uatenin^ or readi^a paaaatie* They aay 
1 % aynthealaing akiila becauae they are concentrating too ouch 
on the parte of the waKage* They tend to be very oautioas 
becauae they are overly concerned with the adequacy or accuracy 
of their reaponaea.* Becauae they don't }.ike to take ritM« they 
are aJo« at dectaion making ajtd oCten prefer to say nothing 
rather than aiake an inaccurate gueaa* They «^ay be i<hat Kraahen 
calla •'■onitor over-uaera," reflecting too auch about the. 
accuracy of fuv an5n#er ao that their m w ui \infcative ability and/or 
fluency haiapered. 

Lack of Syatwaticneaa/Orga nidation 

* 

* ^ * '» 

Stu^nta who react too intuitively when doing certain lan- 
guage taaka my lack tiqportant organisation akilla. Utey nay 
produce rabbling anaw^ra and diadrganised thou^ta in oo^oai- 
, tiona. Such atudenta my alao have poor atudy akilla and «ay 
fail to dorrect iarrora that have been explained' previoualy, 
becauaa the^ do not attend to or raaaaber thes* They my alao 
have difficulty aeeing graawtitral patterns and are poor at 
fonoing hypotheaea about the ayatematic structure and function- 
ing of the language • 

r*eld Dependence 

Studenta 'Jho «chibit field dependence m dr,in^ certain taska 
«ay lack analytical skills and hive difficulty seeing patterns 
within lingClatic »ti«uli*i^They my also lack focusihg skills 
and are too easily distracted by irrelevant details^ Because 
they caannot diatmguiah relevant fro« irrelevant inforsMition, 
they tend to be rando© and inaccurate guecsers* tn doing grai»- 
iMitical tasks, they my becqpue confused by linguistic forms m 
proximity to the ones on ii^lch the activity focuaes and select 
the wrong verb ending, tenae, adjective anding, and the like- 
Often their ooafuaion m atteni^g to infif^ropriate cuea in a 
listening or reading passaga iri^lrs their ability to derive 
meaning from ti'-at passage. They my become easily frustrated by 
extranec^a information or ^)t \c3fitn elements and are likely to 
^ke Ute task s»re complex " necessary. 



li»»0liBq/ait# qorigin^ Too Broadly / 

mf 

lth«n ftttdttnts oftt«9ori%e too bro«dlyf th«y hAve difficulty 
■ftkinf pftrtl&^nt distinctions bstMsn oyntactic or. MMntic 
c«t«90ri«s. r^my wy blur siaiilar uord^* vmrh endings^ dster* 
miners, «nd ths Uks, in th«lr ftinds «nd i^ke fro<iu«nt errors In 
spelling or in t^i« choic« of ^ropriate Unguistic fprms. ^or 
mom, students, for maple, all verbs ara In tha infinitiva, aU 
adjactivaa ara wisculine singular, and^l .articles are definite 
articlaa. These students tend to oirergeneralixe, iMilcing rules 
about the aecond language that subauaie mny exai^les. 

Sharpening/Categoriging Too Harrowly 

Students i*io cend to categorise too"narrovly are overly ana- 
lytical and discriminate too fdnely* They i«nt to create a rule 
for every axaMple, a strategy that prevents thM fro« awilclng 
necessary and accurate generalisations. They oey be intolctrant 
of ambiguity tiliere graanatical rules are concerned and becMe 
•aaily frustrated lAien a cut-and^dried rule is unavailable. 
BecauM thry are often lost in detail, tliey nay have trouble 
sunthesising infomation and forming ooncepts* 

l^ Tolerance of Aiibiguity 

••hen students show a low tol4»rance of ambiguity, th^y give 
up Sickly whenever the task presents difficulty, doubt, or 
ambiguity. They cannot f^pctLtsizm wall tnd^'do not like to take 
risks. Because they ^ve tjp easily, they are not good guessera 
and may perform poorly on tasks requiring inferencing skills. 

Somte Diagnostic Instruments and Procedures 

ifhat diagnostic instruments and/or procedures ere available 
to help teachers determine with some degree of confidence which 
source oc sources of learning difficulty, are responsible for a 
particular student's problem? Those measures and techniques 
currently available ban bfi described sAthin the following sub- 
categorieex (1) oommercially available inetrumenta umed in 
dognitive style reset -ch, (2) learning style inv#»ntories tsied in 
foreign language research/ (3) i^rror charts, (4) interview tech- 
niques, and (51 dbmmtvation* 

Instruments Used in Cognitive Style Research 

The instruments used in much of the cognitive style research 
up intil now probably tuive little practical value for the indi- 
vidual classroom teac^r, but it may be of interest to review a 
few of them here-. Periiaps adaptations of these msures will be 
designed tot fore^ign Ungvmge learning contexts in the near 
future. t 
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* Th«r# are thrM ln6tnai«nt» thmt have tmmn typicdlly 'J»«d to 
Macur* fUia dip«nd«nc«*ifid«pendence^ B«c.u«e this cx>9hltl%r« 
*otyl« dlMnalon 9rm froii parcapf^ul rttearch, tasta to diarae^ 
tarisa indlvidoala along^thla diMiaion hava htmn, «o,wAte, 
axeloaimly parcaptual. 

• fha Mjuat—nt Taat > h paraon la raq- to adjuat 
a tiltad dui^r in a Ulead room tm tha trua varti * 

• Th# Rod and rraaw Taat > tha aubjact in a d&k, nad too* 
adjuata a Iwinoaa rod .iilthln a luminoua fraoM to' tha trua ver- 
tical* • 

« Tha Ewbaddad riguraa Taat * Tha aobjact )ocat«a ali^la 
^figuraa in a aat of ooaplmx ^aoaiatric pattarna. {h variant of 
thla taak is tha Blddan figuraa Taat .) 

Obvloualy^ a^ly: a papar-ana-pancil taat auch as tha Bibaddad 
ri^aa Taat ootil/rooncaivab^ * uaad on a iiida acala fay claaa- 
rooai taachara.- Although raa^^archara aMlntain that ra^aulta on 
thaM paroapteal vaaka ^uuractariaa paopla*a oo^nitiva sty la in 
othar oo^nitlva and paraonality diawnaions* it w>uld ba vaXoabla 
to hava at apjm futtira data m analogical taat of fiald depon- 
danca/iadapandanca in «ithar a varbai or symbolic aoda, althar 
of which would ba a oora direct Maau^a of thla diaractariatic 
in lan^ga- lamming taalu"* "^itia davalopmnt of «ich an inatru- 
sent would ba useful to ^raaaart^ara interaatad in tba relation*^ 
ship of thia-typa of oognyuva atyla to Unguaga lAsrning ^d in 
helping teachera diagnoaar atudant t^<^laa»« 

Pattigrew*a Pa par-aafr*gancil Quaetionnaira is one oi the 
noat iridely uaad proSi&aa^ffor" asseaaing breadth of categorisa- 
tion, ttfrnm i^icaliy specify tha average value for a specific 
category Csuch* aa mufxit of annual rainfall, sisa fiAiliar 
objects, etc.) and tibt sttbjvtt's task is to datarmlne tJie ■oat 
extreM aanbera of afch catagv rf from a sat of aultipla-choice 
alternativea. Broad/ oatago£:.s«.ta will tend to widen the range 
of valuea, iihereas Artsow cat#go*isara lAll suggaat a nore ^ 
limited x«nge. Ualila the testa tf field dapendence/indepen- 
danee, UUa tASt of ooVfiitiva atyla ia given in a verbal rather 
th4in a perceptual laodQ*^ 

The scat noil Xnom tea c erf impulaivenaaa veraus refl^c^tw- 
naaa or "conceptual tes^" is the Matching FlwuliAr rigurea 
procedure. The aubjact auat chooaa a matching >figure for a 
standard atimulua from anong aix very aimliaf varianta, one of ^ 
irtiich is identical te> the* ati^wlua itaalf . The i{>eed and 
accitfac/ with i^ich tha parson reaponda are the ta#o variablea 
obaervad. 

h test <rf cognitive flexibility U the Stroop C olorrWord 
Interference Test ^ One of tha wibta-^ks requires the subject to 
nuie colors in an interference aitua»^ions the namea oi colore 
are jprintad on a card, but each color is printed in an ink of a 
different coloi^ <«.g.# ihe ^^d RED ts printed in green^Wue, 
yellov, or orange jink, but nevbr in red ink). The if^eed with 
which a person correctly nieaa ♦ tha *oolora Cdisragarding the ink 
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color)* &dle«t«o his or. hor iuscoptibillty to ^t*rfor«nc# or 
eoAfllct in tho ttiffulus. A fltxiblo ptrson can ovorcoM thm 
iaflMiie« of t^tt inlc oolor niAikig th« color. 

fartiinq 8ty^s|ov»ntori— 

Many of tto Uarninf ttylo md oclgnWaco ttyl* ixivtntoritts 
tli*t hft¥0 bMfi dMcrib«4 rM:«ntly in foroign Un^Mgo^ j^^fogi- 
cal .contexts aro inappr^riadto far ou^ parp<M«ii btcause th«y 
tond to iatel th^ l««mor in* titrms of Icno or mr^nl taLinant 
iMrning tttflma «nd proforsncM and dd'not focus on fpocific 
diffioultios Msociatad «d.th^ discroto t^iks or task typss.2 ons 
^ssibls SKCspUon is »spalia*« indivtdtial Diffarsnciu; Invsntory 
tHji^ii* Zasipogna 1977), nhich My |ifov^ vsry hslpful in 
gAtling ths t^har*s analysis of an indiyidual's bshavior «ii«tt 
parfoming osrtain classrocn tasks. SosU of tha broad dassifi* 
catory uttsstions that oo|ild ba ada^ad tol a diagnostic abroach 
inolttda ^loaa - sn— i r isad ty (-1978)* Wid Ustad fasloir. - Tha 

taaehar«assassas a laamer's charactaristics on a flva«point 
likart*^rpa aoala (such as tha ona on flp. Il2*l3), aaasoring fra- 
quancy of oceorranca fico* 1 (navar) to 5 <ir«ry fraqi^ntly). ,*ia 
quastima in paranthaaas ara auggaatad to Uxata FapaUa*s * 
invantpry qaaationa to tha sourcas of difficulty discussad aarl* 
iar in thia papar. * i 

\ 

• la tha atudant^a thinking guidad praddbinantly ty indue- 
tiva cr daductiva princifgia«7, .(la ha ^ataoiipitic ar intuitiva?) 

• Doaa ha contri^ta novaX idaaa'or. prop^aa aXtamativ* 
routas^to taa oxplorad? {Xa lia flaxibXa or idifXajtibla? A 
diwgartt or oon^tegant thinika^?) ^ \ ^ 

^ ha^prona to saak chiaroscuro anamra\ to ooaplax prob* ' 
Xmml* Bow ^ickXy doas ba gat^ oonfusad and ratach. f6r tha aaay 

Ottt? * tXa ha toXarant erf ambiguity? Xapulisiva or rafXac- 
ti^ ^ l^yataaatie or intuitiva?) | 

nSatSibout qMAlit^ «rf hia hoaamrk? la it liaXl - 
eutad Ad aubttlttad on Uaa? (Is tha studant^ fttantiVa or inat«» 
tantiva'to dataix/ Organi<ad .oic< diaoiganita^?! 

A ooi^ahanalvs Xiat of <)piastions such aa thasi^ dan sanht aa a 
▼aXuibXa guidaXina lA diagnosing a laamar*a p^bXati sora 
aecurataXy. Many of tha qioaationa that could IncXudad in " 
«uch an invantoi^ ara ispXicit in «ia dsacrlptions of Xaarnar 
probXiM in t^a ^avious aa^tion of thia papar. A saa^Xa Xiat 
d«rlTad froai thoaa oatagoriaa ia providad in Figura 1. Thf- Xiat 
of g^attiona ia not naant to ba aachauativai rathar, it rapra- . 
aantf q^astlon ^paa that KouXd ba twaful. r ' 

Whm tha invantory ia coi^Xatad, thb taachar ban pinpoint 
tha sourcas of difficulty by rafarring back to tha daacriptiona 
of laarnar probXpsia and iiatching tha invantory rasuXts to thra* 
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1 2 3 4 5 



^ * Wiq< 1* Diagnostic ijiv«ntoty 

tanX ^ stuaMt** dmractttristic fashavior froii^ 1 (nnvar) to S 
(wry firttfomtlky} for oich of tho quattlonc Mow* 

DoM thii atttd«iit*«« 

* 1« trn^rn txcfiOOilm xmHmbtin^ tyntaetic and/or 

iMMMmtic infonatioD In.tha foraign languaga? 1 2 3 4 S 

i« laava larg* 9ip« ^ dlctatioiia^ l 2 3 4 S 

3« urita ikia^^or ijiaccurata. rtfa «<a of 
liataning or xaading^paaaagai^ in*tlia 
foralgn languaga? 

* 4* ischibit a lack of fXnancy i*ian anamring 

qoutipna or ipaakinf on a topic in tha 

foraign langvM^? i 2 3 4 S 

S* hava tc^^la «dth crai^iva taaka? 1 2 3 4 5 

6« wcitm tkiam ^ briaf ^ ooapoaitiona li> tha 

forai^pi languaga? ^ 1 2 3 4 5 

7« tand to anawar quaationa Ij^laivaly, giving 

quick but of tan inaoctfr4ta -mmmtM? 12 3 4 

ipaak floantiyf but mika fraquant and 

oaralaaa arrora? ' 1 2 3 4 5 

9* litaaa ranaonly and inaccurataly? 1 2 3 4 5 

10* zaflact a^ lon^ tlM cvar anawara? 1 2 3 4 5 

11* larita langthy ooMpoaitima riddlad with 

arror*7 12 3 4 5 

12* torn In urittan work that la dlaorganizad 

an^or unayataaatic? 1 2 3 4 '5 

t3« tand to gat Xoat *ln datail wlmi^raading? S 2 3 4 5 

14* laad word^for-imrd and rafuaa uaa 
„ eontaxtual gaaaaing tachniquaa an4 Infarancing 

akiXla? * . 1 2 3 4 5 

1S« fa^ to oorfact arrora ^t laiva baan"^ 

pravidwly astplaindd aatraral tlaaa? ^ 1 2 ^3 4 5 

l^* 'faii to f^y attantiorf to tha iMposrtant - 

I dataila.in a Uatanlng cr ^dJjig taak? l 2 3 4 5 

17* gat aaaily diatractad ly Irralavant worda 

and .struetoraa?' - 1 2 3 4 5 

18* bacoM aaaiiy fruatratad lAian tbara ara 
^unknown alaMmta in a tnak? aaking it "too 
eoaq^licatad*'? " * 1 2 3 4 5 



19. tmiX to mJc« i»rtin«nt dittinctions teti#Mn 
" syntactic or Mpantic OfttS9oriM9 blurring 



•imilnr %K>rd» or •tructoMa? 



1 2 3 4^ 5 



20. tftttd to b« mrly «nnlytiCAl^ imnting €o 
V crMt« n ruU ior wary «9c«ffpla? 



1 2 3 4 5 



21. hnvc dif£jLculty mkinq cniiarnliMtion* «l)dut 



th« atructorc ot tha Uignxaga? 



1 2 3 4 $ 



Error Charta 

■" " " ' ^ 

h t%ehniqua that ahould prcyvida important cuaa 'to laaming 
difficaltiw ia arror anaiyaia* Ona iMy to qtwitiey.ana analyse 
, tlia typa md firaqoan^ of a atudant'a linguiatlc arrora on ,l»^h 
taata and hoMnork ^^pa?^ ia to uaa an arror diart «»f aoM't^. 
IroM (1979) bM davalopad an inatruMnt that haa Imnm llaad^in 
analysing arrora in aaoond-yaar con^oaitiona at ObiVaraity 
ot M^alca. fhia inatrwant ia utad to halp attidanta winiaiac 
tlm racitrranca of arrora ty drawing thair attantion to tha kind 
of arror and ita fraqttancy on aach oQiV>otition tvimad in daring 
tha aaaaatar. Otudanta ooont tha nunbar of arro^dh aach oog^ 
poaition and xacord* on thair aiarta«^-nBy tha and of tha 
aaaaatar, tha mabar of arrora par oatagory i^ould ba raducad. « 

Oaaggio ha* adaptad thia idaa fbr mm in oorraoting hoMHork 
and tama papara in baginning languaga claaaaa* (Saa Figora 2.) 
Students racaiva a copy of tha arror diart at tha baginning of 
aach najc^ laiit of aork duuring tha anmtar. tax arrora ^a 
codad on daily honaitork papara in tha Murgina. Stadanta aiat ' 
corract thair cim arrora# uaing tha aodaa to halp thatt qata- 
gorisa titair aiatakaa and indieata «hat la tnrong* (Ot oourifa, * 
tha taaehar can ba oonaultad if tha atud«ii?a cannot diacovar tha 
corract anawara thaaaa^liraa.) siudanta than raOfrd.tha maabar of 
arrora par catagory for aach Hbaawork afaignaant« ^uia, or taat. 
Bafora a najor tanit taat, tha dhdrtm ara oollactad and analysad 
to datamUia i^ich graMMiti<»l aobjacta naad to ba raviavad and 
to aid in diagnoaing Indiiridoal iaamar problau. 

A procadara aoch §m thia ia halpful to tha atndanta aa wall 
mn tha taacharat inataad of raoaiving hoaMwork papara nith ' 
aaaai^a oorractiona or quantitiaa of unaaplainad cad cirolaa and 
tandarlininga, atudanta gat apacif ic f^adback on tha natura^'of . 
tha linguiatic «rrotf thay hava aadi in taram ^ both arror typa 
and quantity. IMja taaehar and tha atadanta ctA an «t a glanca 
what typa ci y^iatic arrora tha -^atadanta tand'to ooaaiit, and 
thif can kaap track of tha individual* a prograaa in aliiiinatihg 
thaa aa tha amatar prograaaaa.^ .irror charta a.^ch ^ thaa# can 
alao provida data that will halp tha*tatchar diagnoaa an4 ctea«^ 
aify i^oblaaa id thin tha ditagoriaa praaantad aarliar* 
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mr ABBKBVIATIONS 

AC «cc«nt aisslng' or ^nong 
B failar* to aak* «lision, 
or intf^opriate elision 
SP spoiling error 
GK gender wrong 
MB miMber wrong— eing/plurel 
tiBG negative wonfr^^MftMleced^ 
< Kleelng 

VC vocabulary vrong, i«rd 
choice « mieeing %iorda 

ART article eiselng, wrong 
fomr used. Wrong after 
negative f expression of 
quantity 

8VA subject/verb agrement 
lacking 

VP verb foni-«>steiB incorrect 
W tense incorrect 
MO ttDod incorrect (Indicative^ 
ii^ri^tlve, or subjunctive) 



PP 



paet part Icf pie wrong- 
form or agreement 
adjective agreeswnt wrong 
poseeseive adjective wrong ' 
or missing, lacKe^ agre^ien^ 
imdirecjb iobject pronoun 
wrong or missing 
reflexive i^/'noun wrong or 
missing 

other pronoun— or en 
adverb wrong or misplacelt 
prepositl^n sussing or 
wrong 

COHJ conjunction miseing or 
wrong 

word order w^^ong • 
incomprehensiblre, due to 
structure or vocabulary 
choice that rmkes It diffi- 
cult, to pinpoint the error 



AA 

TOP 

RP 

PRO 
ADV 
PR 



INC 
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On* dlA^nostic tool thit u invaluable , to uachers *Ao hav« 
had MM training in thl« area is the.indiviaual interview, if 
tiell Gonducted^ it can help theti identify learning etylea with a 
fair dagree of accuracy and oake Ungiiiatically appropriate 
judgnente. Hoaenfeld (1979) has developed «n interview ja-oce- 
dure in %mich etudents are aeked to "think aloud* ae they per- 
form foreign language tasks. 3 The purpose of the interview is 
to ottain valid and reliable d»acript2.oos of a student's strate- 
gies in doing specific learning tasks, and to uae this Infor-- 
Mtion subeeq[uently to help the student to overcowe difftcul- 
tfes. Hoeenfeld ^ives the following guidelines for tlte oost 
effective interview sesaionz 

. Begin each interview with a laractice session ifelf- 
report procedures, using tasks si«iUr to those you actually 
intend to uae in the ijiterview. ^ 

.Distinguish between an incomplete and a.awiplete descrip- 
tion ot a strategy, ihere are two kinds of responses, for 
exai^le, that students ^ould mke vhen <toing readlng-graMnar 
tasks t what he or she does to v per form the-^ewar operations, 
and what ^he student does nth the words in the task eentenc-n 
In reading tasks, there «:e also two t^pe* of operations: what 
the student does in reading for the nain upaning <rf the passage, 
and idiat he or she does when encountering an unfasdlliar word 
(word-solving strategies). 

. Hiere are two ^pes of gelf-reporti introspective and 
reltrospactive. students who think aloud while doing the task at 
hand are Introspecting, while thcHie who describe .what they did 
after the fact are retrospect ing. Because the retrospective 
description is often incosiplete, Hosenfeld recomends using 
introspection, or a coia>ination of tiie two approaches, dspending 
;on the, student. 

' . hmh indirect rather than direct questions so that you 
don*t force students' answers about thsir strategies into a par- 
ticular direction, you mnt to learn what the students' own 
perceptions of their strategies are rather than iapose your ovn 
perception on thfLStudents . 

u * "^^^'^'^ th*t you're priaarlly interested in the steps 
the students go through to arrive at an answer, rather Uian with 
the correctness of the answer Itself. 

. Don't "teach" daring the interview* it's important to 
reneaber that the pMrpose of the intervisw is to perceive Se 
students' ctrategiesi even if they are struggling with the task, 
dp not intervene to help th^yn solve it, thereby interrupting the 
report of what is being done to arrive at a solutibn 

• Be sure you and the students understand U whatt bf 

ttrps they are using to describe their ktrategUi^ 
. t^k for inforaation about the students' ittS^e toward 
the task, their setf-concept as foreign language learners, and 
their thecry about language learning. 

IS 
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• Vbllowr th« learners *nd ?> «t)«re th«y lead you* AIIm 
Aiqr%mmionm» b»caustt significant infonuition can o£t«n be 
obtained tkiAt^wy. 

ty .ising this ijnterviw t«chniqu«. HoMnftId ha» begiui to <ii«» 
covar soM ijBiportant consist«nci«s in tha strategies uded by 
learners ♦^ho are successful 'at the task as opposed to Utose uset 
by unsacceseful learners* Her research corroborates tM conten- 
tion of this ^per that differences in achievesMnt are often 
llnHed to the use of inefficient or ineffective strategies^ 
tiany of these strategies are rooted in :he probl« sources 
described earlier* 

one of the nost interesting features of this interview tech- 
nigue is titat the students ar«f often able «to drav inportant « ' 
conclusions about the source of their difficulties ^ ocMtparing 
their responses id th others have beeji aore successful at 
completing the same type of tas1|^« Their cmn insights can 
contribute tfx the diagnostic process necessary foi^ mediation 
to begin* y * 

Obeervation 

# 

Teachers should not mnlrtise the, usefulness^ of their intu- 
itions about learner difficulties based, on everyday informal 
enervations of students* behavior. C^iisces# tests* hoMworkf 
classrooei participation # and conversations before or after clas» 
can irften yield inforsation of a diagnostie nature* Hosenf eld's 
/•think aloud* technique can also be used in class t*^ sake learn- 
ers evare of the various strategies available for i^prpaching a 
given ^reign language task and to ^lon teacher| to <Aserve 
students* behaviors outside the interview oontext. Soaetiaes 4^ 
is fairly easy to diagnose with oon^dence a learner *s probleas 
this way. ittien the problem Is «t>re dlffTcQl^ to pinpoint, how* 
ever# it i«ould be tdse to resort to cue ct worm of the other 
diagnostic procedures described in ^is section. 



\ 
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Ifspondiag to tMxni H— ds t 

* ^ r ~ 

On* of th«.probl«M with oo^nltivs t^ylm r^mrch until 
Mcmtly hmm hmu that tter^ lu b»«n "^n «Iiioct . total Uck of 
«rticoUtlon...b«t)fMii th* ptyctioXogical stivay of oognitloii, on 
tho tmm hftttd, and •dncational mwrcti ena praetico^ on tha 
othar" CX^gan »7i, ^aotad u Oairton and iMilaton 1978, p. 9>. 
Birokbiehlar and CMg^io (1978) hava a^i^atad ^^Ific raMdiaJ 
actiYitiaa to addraaa XaaimarV<^laM in i^lflc akin araaa« 
tharabf l^rldging tliat gap for tha foral^ languaga taacbar. 
Tbwia zaMdiai aetlvitlaa will daaerlbad in tiia following 
pagaa, aiMft auaplaa irtll ba providad in Cngliah, ftanoh, Canan, 
and l^iali. MI tha activitiat ara aaaily aaaptabla to Indi- 
vidual tutorial aaaaiona, MaiUgroi^ work, «r lar9a-9roi^ 
ioatrtiction. In .th4%laat«naMd oaaa, tfiaeha4 my ^looaa to ^ 
idantify particular prc^laM and incorporata ..^promriata aetlTi*-' 
tiaa Into dailir l4i«son plana* 

Tha Ian9iia9a taaka hm baan arran9ad in two waya. Piri^, 
thay hava baan olasaif lad according to tha natura of tha procaa- 
aiag ditiante of tha .Uak and ara diacoaaad within idiat fraaa* 
iwk. iwn axa^E^la, activitiaa 1-18 a^phaaiaa tha dmlopMnt 
of analytieal Aillat taaka 19-27 oohc^trata on tha aynthaaia 
of infoxmaUmiO Sacondi tha actiTitiaa hava baan"* olaaaif lad 
^ aecordli^ to thair laaad^iil iraluas tha ijmbara oorraaponding to 
tha languaga taaka hawa baan pUcad in tm aotivitiaa goida In 
rigura 3. nis yiida aanraa to Indlcata both ^a aoorea <a tha 
atodant<a prtAlam and tha iklll «raa(ai in which it H aoat avi- 
aant. (for «ca^la, aetivitiaa 2, 3, 4, 12, 14, 20* 21, 47, 48, 
and 5S can ba utad tp halp atod«ita who ara fiald-daoandant whan 
doing liataning taaka O Tlma, oneca tha taachar haa idwntifiad 
tha aoorca of tiia.laamiog problaat, ^ criAa aii^ply chooaaa 
thoaa actiirity ^fpaa fro« tha goida Uiat oorraspond to it la ona 
or aora aklll araaa. _ . 

Tha daaslfieatlon tchna by %Alch tha taaka ara organisad 4n 
tha najct ptgaa la outlinad balowt 

!• MfALirsiS. Tfiaaa aetivHlat caquira tha atudant to aaalysa 
aaaplaa of tha fcraign languaga and to pay ipaeific attan- 
tion to Unguiitic or aamntic unita— ^na«M, «»rphaMa, * 
irocabal^!:3r itaaa, phrataa, ate. Such taaka might alao. 
a^haaisa ju^tglng tha aaanlngfulnata of thoao unlta. 



rigor* 3« Activities aiid« 



ioitrc» of problwi * Learning Tagit 



" m t 


Listen ilng 


Speaking 


Beading 


Itriting 


Vocabulary 




tor Ntsory 

* 


2, 3,4, 20, 
,22,40,42,49, 

51,52,53,54, 
55 


6,17,18,31, 

32,33,40, 

42,52,53 


2,3,4,7,8, 
9,20,40,49, 

51,55 


5,6,10,19, 
31,33,52 

♦ 


3,4,5,6,1^,8, 
9,JW),16,19,\ 
32,33,42,46, 

52,53,54 


2,5,7,8,9,10, 

12,19,31,32, 

33,42,46,52, 

?V^s 


Imck of nexibility 


28,29,40,47 


6,23,24,3Q, 
31,34,35, 
36,39,40, 
41,42, 43,<5 


28,29,46, 
47 


6,24,31,33, 
35,36,37,38, 
39,40,41,43, 
44,45,55 


6,28,30,33, 

39,41,42,4), 

46,47 


21^24,29,31, 
33*34,42,44, 

45^46,55 


• 


2,3,4,11,12, 
14,15,19,20, 
48,49,50,55 

> 


14,17,18, 
-^1*44, 42 


2,3,4,7,8, 

15,16,20,^7, 
48,49,50 


5,10,14,17,, 
48,19,25,26, 
27,31,40,51, 

55 


3,4,5,7,8, 
10,11,13,14, 
15,16,20,26, 
42,48,50,51 


2,5,7,8,10,* 
11,12,13,14,. 
15*17,19,25, 
26,31,42 


Ixceeslve AeflectiVar 
nus/Oiution 


^21,28,29, 
47,55 


23,3o\l2, 
34,41,42, 
43 


1,4,21,28, 
29,46,4? 


23,41,43 


23,28,30,32, 
41,42,43,46, 

47 


23,29,31,32, 
34,42,46 


LecH of Sy«t«Mticness/ 
Organisation ^ 


2,3,4,11,12, 
20,22 

* 


6,39,42 


2,3,4,7,8, 

11,12,16, 

20,27,55 


5,6,10,20, 
25,27,37,38, 
39, 43, 51,^^5 


3,4 , 5,6, 7,8, 
10,11,42,43 


2,5,7,8,10, 
11, «, 25,-12, 
55 


Dependence 


3,4^ 12, 14, 
20,21,47,48 

55 




1,2,1,4,12, 
13,14,20,21, 
25,27,45,46 
47,49 


5,10,27,45 


1,3,4,5,6,8, 
10,11,13,14, 
46,47,48 


2,5,6,8,10, 

11,12,13yr14, 

25,45,4f(,47 


mvv « & a fi^/ u« vvgor 4 Ks ^ ion 
too broad 




Ic. •A 

6, 14 


2,3,7,8,9, 
11,13,14,15 


5,6,10,11, 
14 


3,6,7,8,9,10 
11,13^14,15 


2,5,7,8,9,10^* 
11,13,14,15 


niar^ninVCategorita* 
tiop eoo narrow 


2.3,28,29 ' 


6,41 


2,3,7,8,9, 
28,29 


6,10,41 


3,6,7,8,9;;i8 


2,7,8,9,10, 
29 


Uar /Vtolerance of 
aabiguity 


4,15,42,47 


23,30,41 




1,4,15,46, 

: n , 


23,.ai,46r 
47 


1,15,23,30, 
41,46,47 


15,29,46 



c«jrtain fMturea of th« lafiguai^* and identify thkm ' 
properly. 

8. CATBGOilXZIHG/CtUSTERlNGi T«sM requiring the student 
to list or otherviM isolate item at e oertain qtM^ 
Mtical or aeuntie oati9ory* 

C« JmOi.m mA»immM%Si taaka requiring the student to 
Judge the iieaningfuloeas or acceptability of an utter-^ 
sncet SKf^esa en opiftion> <»r. evaluate a aeries of 
scateMnts* 



SlfNTHESiS* Th.#« activities require the student to 90 
beyond analysis to recovbine ele«ef>ts the IsmTuage and 
create m (organised vhole. Teaks ^include r^suttte^ orgenl- 
utionsl ectivitleSf and inteqratiVe laiiSjuage activities. 



rtSXtBILtTY. ttiese tasks require the sti^nt to find 
equivalents, think of paraf^ases^ expand upon a cue ot an 
ldea# or sake itxansforwations. They help students 
increase their flexibility ^th the ianquage^ encourage 
4^reativity« arid increase fluency. 



IIAXXNG ntrSRENCl^. These activities require the student 
to analyse and iynthesise Infonu^on to nake inferences 
about Hissing cues or «hat oonclj^ions oan be drawn frott 
certain infomation. ^y>^ 

WXmm nempr. the last set/ of tasks is designed to 
hflp the r^udent escpand his ^pikcitles for r ww b er ing 
words, phrases, sentences ^ grMkatical features, and ideas 
in tJtm foreign language. 



List of Activities vithm Classes 
ANALYSIS ' 

* 

A* CLUE SEARCHING 

1. SkiMing tasks 
2« l^tactic clue searching 
3« SsAsntic clue searching 
4< infonsfttion search ^ 

5, l^oofreadi^^i^ 

B». categorxz£»k:/clusterimg 

6. Category listing 
^* Card sorting 

8. rmd odd ^rd 



ig 



9* 8I«0ic u to hlmnk 
11* DiMriftiiuiticm tmmkm > * 

16. if^kio^ 

17. fi^tMr*otr question* 

18. hsftmm/dim^iytwm 

II. 8¥)tTHB8IS 

19. Dictation 

20. PSmS 

21. CTMta A u^tlft ^ . 

22. Strip fltory 

' 23. Bmatmaem luilter « 

24. Vb^Miryq 
* '2b. BcrMbI«d MtifcAfiCM * 
j| 26. Diihy4i'at«4^^Mflt«nc«4 
27.^ Scroibied ^ooi^ositiofr 

III. fUPCmLITT 

29. Synt^ctlQ Mtchlng 

30. Orml •MMAtIc iHitchin^ 

31. mtmll 

33. C(9npl8tion * 

34. ttanatorMtlon drills ^ 

35. Qtmtion cvgiinaion 

36 « Cr«8tiii9 wi^ ifisoals 

37» F^rc#d rslAtionship-^isosIs 

38. Fictttr* qoMtioa <^ «Mmr 

39. A^ocsbttlsrys crMts'sToonteKt 

40. Pomm ^clmi^iMi 

41* ^otip brslMtorttin^ 

42. Ji9Mv jmsciM 

43. mt^ 

44. <^ iAMrt^ion 
45* Cmnos th« vtory 

\ ^ 

46. CloM «d«ptstl6n 
47 « oontsxtual ^sstng 
48. la^titifyin^ Visuals 
49* inf^rsotisi Ldsntif icstion 
,^ SO. Loflcsl cxHitlnuation >r#c«ptiv#) 

. SI* to^lcsl ooritinustion {|:^oditicti9«> 



S4. Di4 ycHt h««r? 



A. Clu# S»*rchinf 

U SXMIflia IMKS 

t»<it dtacrli^iont Invoiw th« r«pi<« mainf of « pftta^r^ph or 
p«SM9» to obt^xn infomftti^ pertaining to a -p^tcific id«* or 
to A li«t <rf i|>«cietc quft*jti.ons. J»tt»lly tXMd, 

Itow^al yaiw i SliiMliif t«<l(« Mmcour«9« th« l«m«r i4u> it too 
r«ri#ctlT» or ^ t«nda to 9tt lost la 4etAtl to Uarn to focua 
on th# relevant liifo«*ti<m in a UngruAg* aui^le i^ittout c^d- 
iag iiiordinAt« «K>im% Um dtecoduig wry word. Such 
tMka IjicrMM r^Adlng iqpMd *ihil« v^Nxm^ing ooi^vtwnslon t £ 
rmlwMnt lafonuition* 

y*^^^ C«l«i^tAry l«v#l)* KMd th# ftHlowing in i^ich 

ntrlck tAlk« «boat ni» pc^MMionc. v « p^sMg* qaicia^t 

lutiag all tfc« Uct« fo« c*n find that »t^^rt th« »n «tit#* 
wmntM baloii. 

U l^trick aim la »j»iqu«. (I>atrick Ukn mtaic.^ ^ 
2. tas^aatraa aont uiporta«ta dan* aa vie# (Oth«r poopio 
ara ii^jortant m him liim*) 

Hoi, 



^*ai daa Uirraa at daa diaqiiaa^ 

• ••J*ai una d^tna at^^j^oniqoa* 

<^*al on v€lo»otaar« 

J*al daa plantas at una 9alt4U^a».«« 

il*al da U ^tanca. 

J*al m frktm at »ia vMur. 

daa paratita qui annt ^Drmidablaa**.. 

f*la* 1 Isava,,, 

t hairt hookm and racorda^- 
I hava a atarao* 
1 haira a M^»ad. 
*C ha^a planta and a guitar* 
. l"» loclty. 
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1 tMVtt « lHroth«r And « sitter* 

I pftr«nts who Mrm mn6mtfMl») 

5ourc«; J»rvi« 0t a1. (1979), pp* 36-57-. Technique adapted 
fro* IU*«r« (197S)* 



2. SYHTACTi: OJOt SSWCHIMG 

t»k d^tcripticm t 8tod«nt« URd«rllti« or tally •/Rtactic onits 
of a ^lv«n 0ftt4i9Ory (•uch a* varb aftdioga <Mr iioun sttrkara) in 
airhar a raading a Uataning paaaa^a. 

haiMillil yalua i Bacauaa thia' taak focuaaa on raco^nising ^ 
fic ^asMticaX faaturaa of tha tar9«t^ Ian9ua9a, it will balp 
tha atttdMt who haa troubla r awa tih a r ing ^rtmtical fbrM and 
8tx9c^rft# M wall aa tha atodant who faila to diatlnguiah 
batw^afi aiailar foraa and atructaraa* Tha aitudant who im flald 
dapaMaAt will profit feo» thia activity bacauaa it forcaa hi« 
or mt to diatinguiah ralavant fxm irralavant detaila and focus 
bn *pacifiad faatoraa within a ooi^lax iguaga aampla. rhm 
activity ^ivaa atudanta practica Ut attandinf to ayntactic cuaa 
to atructura »nd waning^ 

tuai^a i Studanta haar tha following paaaaga raad at a •normal* 
apMMng i«>aad and ara aakad to a tally mrk aach tlM thay 
ha« a datinita articla, CThara are t»n dafinit:? articlaa in 
thia particular aam^la*) Thay way alao ba aakad to kaap a aub- 
tAlly of sin^Jlar n» plural articlaa> attacu^ina v«. faainlna, 
or a oQHbination of four ata^^talliaa Cuscullna aingular, foai-^ 
nina aingularf aaaculina plural, and fMlnina plural)* 

Una claaa wi la uniwaraidad conaiata da vaijiticinco « 
train ta alumoa. Loa aluanoa ••tin awy intaraMdoa. Tianan im 
profaaor wy aiapitico a intali^nto* El profaaor Hartfhac •• 
al sajor profaaor da <MpaBol« Loa ^tanioa son sxy afortunado^. 
Algunoa aluaatoa no lo quidran porqua da nuchoa dabaraa y ax^Mn* 
oa* Uk mfoti^ da loa idaiinoa .i^racian la dadicaci^ da aata 
profaaor* On profaaor da aapallol daba aar dadicado ptra qua loa 
aiuanoa aprandan al idiona* 

ik cdaaa at tha univaraity oonaiata of 2S to 30 atudanta. Tha 
atudanta a^a vary intaraatad. Thay hava a vary aic«# intalli- 
gant profaaaor. Profaaaor Hartinai la tha tiaat St>aniah icofaa- 
aor. Tha atudanta ara vary luclty* So^a atudanta don't li^e him 
bacauaa ha givaa a lot of ho«awor»{f and mm»» T^a »»jority of 
tha atudanta ap ^aciata tha dadication of this profaaaor* h 
Spaniah farofaaaor ahould ba <tedicated ao that tha atudanta win 
laarn tha lanqua^.) 

Sourca: lunn fi976) 
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3. 5DIANTIC CtUE SEARCHING 

T»k d»«cgiption t Student* ^d#f i .^e or tally lexical' itesaa of 
a given category (e»g», descriptive '^^ectives, adverbs of time 
and |dac*, aadlcal teres^ terms per coining to education^ foods)* 

^w^^^ valoe ; tn the lyntactic clue-searching technique / 
this task helps students refteiBber elements of the target lan- 
guage or recognize those elements that belong to a given seman-' 
tic category, rield-dependent as well as impulsive learners 
Will profit from an activity su^h as this, because it forces 
tYM to distinguish relevant from irrelevant ^tail and focus on 
epecified vocabulary within a ciaaplejt language sample. 

Enasyle s Identify rhe vocabulary in the following passage that 
refers to food, 

Bndlich bestellt sie Bockvurst mit Kartoffelsalat^ «itt clas Coca 
Cola und Sine Portion Schokoladeneis mit Sahne* Dss kostet sechs 
Mark runfsig* Mit dem Zehnpfe^inigstUck Iwuft sie ein stUck 
Spearmint Kaugummi in einem Automat und geht froh nach Rause, 

t Finally ^e orders sausage with potato saUd, a glass of Coca 
4 Cofai and k helping of chocolate hem cream with cream. That 
, crtsts Six Marks fifty. With the ten- Pfennig-piece she buys a 

piece of spearmint gum at a machine and goes happily home.) 

Source: Technique taken from Hinn (1976). Passage from Logan 
(1976), p, 149. 



4. iNPOHflATIOH SEARCH 

Task description ; This activity involves reading or listening 
to a passage with certain fnreposed questions in mind. Students 
are looking for ^>ecific information such as ^pa rture times in 
a psssage aboul air travel, specific ingredients needed to make 
a recipe, or details relating to the time and |>lace an event 
will occur. 

j«»edial value r Such tasks encourage the learner %*io is too 
reflective or who tends %o get lost in detail to learn to focu% 
on the relevant parts of a mesi^ge* The student *^o fails to 
attend to the i^rtant -cuis 'irill become more aware of^ the 
amount^ of information that can b^ missed by inefficient listen- 
^^tng or rea^log etrategies. Listening for specific information 
also gives ^M^^nta practice in detecting syntactit cue*i to 
segmentation M e fli&ssage (e.g., cues to who, where« when, 
why, and what). 

* 

^Exatj^l «» ? Stucfer^ts are given the following quirStlons and a. 
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told that tiMi mmi9V to thtt«e <pi«ttion« 4r0 gi^n in th.« on«- 
•ited t»I«phcm« conv«rMtiofi th«y wlkl htar* Th« oof^vsrsAtlon* 
U r«a4 titlc«. im«fi stua^ntii h§V!» g&ct«n all th« int^rMtion 
a«1s«a for, th«y turn ov^r their pipeir and mrX th« Um. Butra 
credit i« 9iv«n for rapiU OMpUtion of the taek. ^ 

Questions I 

1. Hhftt ie foinf to happen? 

2. Iftiere? 

3. lihet day? 

4. Hhet d»cer 

5. Nhet ti»e? 

6* ¥bet ahould you bring? 

?• Hhet ie the teacher's addteee? 

8« Mhat can you do th^re? 

laiS, .«larie7 Ici* Suzanne •••11 y a pique-nique dexmz notre 
pioteaeeur de frai^gaia vendredi n vera six haurea eoir 
• •♦Jllore, apporte ton saillot^«'«D'accord.«.Son adreaae eot 295 
Avenue dea yieura* pourraa venir> formidablel A deaaini 

CHeiio, Marie? ^hif ia 9uaanne***There'a 90in9 to be a picnic 
at our Wrench teacher^a houae on Friday, May 12, around esOO at 
night* ••Vrinq your bathlnq auit.*.01C...Ber addreaa ia 295 
rioirera Avenue. ••til 11 you be able to sake it?.^.Creett See you 
tonorrowD 

' Soiu-cet Paaaaqe anl queationa adapted fxom Under {1977}« 
Technique adapted fro* Ri^ra •(t975), . 



pnoornxADtHC 

Teek dea^ripti ont Studenta read through a typed text in i^ich 
certain ccmon errora hav% been deliberately inserted. They 
' atteafit to find th«>» errora (for inatance« lulling, accenta, 
* lack of agreement) and correct them, they then check their 
correctiona agalnct an error-free veraion of the text# 

Keaediel value i Although eo»e educatora believe that atudenta 
ahould not be ihown incorrect aaaplea of the target language 
(they Maintain that ^eae errcra will becom difficult to «radi» 
cate later )# thie aaauaption has never been proven* In fact# 
* Mny theoriata believe that «rrora e^n 1)e uaed in the learning » 
proceaa, and alertneea to erroneous for«a can be cultivated 
through the proofreading uak deacrlhed here. Students 'are 
ssked to focus on details, look for inaccuracies, «*d otherwise 
' * use their, *hK>nitor* to advantage. Thia taak is eapecially uaes. 
ful to^studenta who t^nd to cowli many aechanical errora or who 
do rtot attend sufficiently to detail in production taaka. 
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«5«J2^ Can you find th« iMchanical mtrof in th% folicmin? 
pAStA^i? Th^re «re id««in9 accAntui* incorrect ■pellingA, and 
ia^ropwr «li8io.\s. ^ Try to correct «ll 35 errors. tfhM you hav« 
finlahtd, chAck your mrk Against ths^ {MMaga given On p. XX <tf 
your tmxt. 

Qom ^n«ont Uu etudiA^its quobecois de leur etudes i 
uniirersiteires7 Quellee eont leure enbitoins? OMent im- « 
finMt ils leur «venir7 Que vetilent ile fa ire dans le vie? 
Quelles sont leur relations avec leurs parents? ^.Pourquoi *ettt«'^ 
dlent ils? Sont Us obliges d» laravailer? CosvAt se habillwit 
ils? Quelle est Isur attitude au eujet ^ Xa WMir et du ^ 
iiarridge? Que pensent Us de U politique et,ete la religion? 

Pour avoir dee reponses a ces questions , un educateur caoa« 
dienne a organlsee un sondage de opinion. 11 a interroge «ille 
etudiants et etudiantee ds siese a vingt trois ans« Cette ecude 
a dure di)c m$. 

Errors t 

15 Missing accents 
7 aiseing hyphens 
3 elision errors 

3 agreettent errors ^ 

4 spelling errors 

1 past participle agreeiient wror 
1 wticle gender error 

Sourrei Technique adapted fro« Rivers <1975). l»aasage adapted 
fro« Jarvia at al- (1979), pp. ^1-62. 



B. Categorismg/Cluat^ring 
6. CATBGOI^Y USTIMC 

Taak i^scriptioft i Students create a list of tiords that belong 
to a given category or chooae the beat category thenselves fgr a 
list of «iQ»rds. Ttiey way also bs asked to group words into clus* 
ters according to their eewntic or syntactic eiailarities, 

Remedial value t Categorization tasks Improve students* ssnory 
for vocabulary imile sncouraging thmm to anelyse Unguistir: 
units in tenM of their c o Mo n attributea. students ttho hive 
trouble seeing relationahi^ idLthin classes of words *ail profit 
fro« oitegorisation taska. 

^^sj^lssj A. Choose the best category for the following clusters 
of wrds in frvnchf 



loin di 

IIMT 

fftt trom 

on. 

In front of 



fosir (ana only frar) 



1« (tnov) 
iM pSunqfm (bcwlinf 
Itt Me cwi^9« (•l^e^ing hft^) 
U taiMi Cwm) 

1* «p«iUi9>» (MWtain) 
I'oigiion jonitHi) 
U «Mi^\taHSni«} 

\. 

ftttdmts <to «rMt# annabcr of oftt«9orioft» plmslblo 
oAt«9orte» sl^ bt imitm obj«cts« csflwtUl bodlM, aports, «nd 
d«^4^« Aoeapt any ai^ta9oriaa that fom a ftaalbU olaat« 



(pn^itima of placa}) 

grovqpa of wrda froai Uia Uat 
to aach you orMta* 



la aolaiX Caon) 
io Ibottall. (football/aoccar) 
iM ^UiAtaa Cplanata) 
laa teita (MthV 
laa ^ilaa (atara) 
la tmta ttmt) 
l«a boia (Mooda) 
In palota (Saaqna a^M) 



^« CKU> aointma . ^ ^ 

faafc diwriptiw t JVor^a ^llin^ Into'variQua ayntactic^ ttorpho- 
lofieal/ 'or ffaoAologioal cata9C»iaa ara printad or vrittan on 
aotaearaa* ttndan^ aort tha carda acoordinf to Vtm oata^Qvy to 
^liieh thay Iwlona (foodar <Aothln9, mj^t%B, »rda that aoixnd 
aUtof adjaotiYaa* wha in «ia li^arfaot, ahc.>; Catatoriaa ^ 
oitt ala^ ha aobdividad {taa*/ii\4ividisal ws<xttM, MMar/irlntar 
olothinf^ wrba in tha firat p^rapo/varba in ^ third paraon, 
ate«li 

Hm^m^l ^alua i Card aortlnv halpa atudanta ia^poaa oata^orical 
ntrttotQira on iinanlatio Mid atnantie imitai and ALacriainata 
worm Un^lf batwaaa aorda df dlffarant o^ta^oriaa. tforking with 
tha oarda ihonXd alao halp atndanta wMioriaa Uia wrda thay ara 
aor^iaf* 

aiaa^Xa t aaparata tha fdllowinf. itaa» into ti#o oata9(»iaas ona 
j^im U oarda tot ^caiianta" (hot) and ona pila for "fr£o* 
(«old)» 
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4 IM^M) . 



1 CiUmt«i 



polio ^ito 



holA4o (ieo catoiii) 
bttOfoo miohovot 
. ''(•99« tnmoli^stylo) 
ptpM fritas (frmoh firios) 

polio firito (trioa diiekon) 

foi 



holado 



, 9# fXIID 000 VOW '\ *^ 

Tort dooorlat^Oii f ^ irtiort irocolmUry Uot lo 9IIP011 to tho 
looroorr All tbm mr4o tto xoUtod wcojpt ono« tlio otaaont*o 
tooit io to lodiooto liiioh mtd doo« net boimg oh tho Ixot and 
fiTtt tlio ^xoooor. liiy* 

. looodUl TOloo t 8i|M w £Sor tMko no* 6 ond no* 7. 

« luawploi Hiioh nord dooo not bolong in o«oh of tlio groupo of 
four boloitt drolo tl>e *odd** vord io thm cluotor md mtpUin 
whf ytm etiooo it« 

C* «dor ftioour (hiirdroooor) 
dor VHttor (ooooifi#^Oioc«) 
dor QroOmtor (froadfothor) 
dio Jteino (ooQOi&f tm^-) 

broit (biroad) 
volt Cwida) 
OHO (narrow) 
«oich (ooft) 



do/ 



(rain: 

dao Ooirittor (thondorotors) 
dio HftflQolt (Mlofortttoo) 
dor Ooonor (tlHtodor) 

•* dao imoator (thoator) 
dao Oobiodo (baildino) 
dio Xiroho (ehttroh} 
dor idtfi^ (0090) 



9. tuom 18 to iuunc ^ 

Taak daowiptioo t 9airo of wrdo tUt pro rolatod io oom my 
so <«Mli 00 •ntmym, i^foonyiio« «r ou^rordlnatoo) aro oood in this 

^ aotiirity* a third M»rd io qLimnt mkd otod«r.to aro aoKod to find 
an a p y Qp r i ato ootoh* • 

* ^ >^ 

iiiodial waluo t itodonto aro otnoitiood to oatoforioal rola* 
tiooohipo anoof wrdo in tho tar^ot langoa^^ and Mory for 
^ irooabolary vilthiA oMantie or oyataoUc oata^orioi-io biiproirod. 
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Owtfdtiitiiite ti eli«v«itxf? 

pOHMtfCttit ft pOMM a* t«tr«t7 

gjyotf il < 9 UM It t6ti dft bMttf t? 
lAitiboiMoh It ^tM!ltf ^ 

(A0j^«tfrttlt It fotatoi? 
<i«rireitiT4f;i^tt«|f!y|7"ii voaat bMfi? 
Hdlkidritik M^^wMi?) 

S« . prlf.^l»iioi]i %^t diir«ati? 
ii^ijoinr It Immii 
/ htfwttiid It a^towMit? 

itimmittwAom it in front oft? 
nXi^fbittdmf tC' aooittt 
vfiiitmrtMHpr ti mittnvii7) 

CMMyositicaif ho— work Mmly w i ti t^ ^t»lt« or tonty stodmts «r« 
MlMia to list ^ir alttAkUf jMtting tliM iat^^ .•ueh oatogorlM 
M «rron« taiiM wrm, vootteliury dhrorst and tho 

ionrtiiV wmlmt atudonta «xo Ma* mtmcm of tho ^np« and fro* 
^ptmnof of Idioir orrors m4 aro oncooragod to ' oorroot thm in a 
iQfatowtio wy* Onoo ttodenta bftiro. iaolatod tliooo typM of 
orroM i.'i'— tt noot oftM, tlNiy\«ro «oro likmly to twwUm 
^ roloMi t Motions tho toxt tl^t will halp tim avoid 
iifldlw orroro in thoir Aituro wir^c*. 

laanplo t using tho orror cAiart providtd liy tho tMclior Utich m 
tlio «M oo99BStod on p* 14)« ttiidiAti^ oortfiOb all tho orrors 
ooilattod in oich 0fttO9Of^, listing tlis oorroct forms tmdsr tho 
oitsgwy lissding* «ths t — chsr osn suggsirt ifpsoific psgss ^ ths 
twt for rsvl«if)or assign setiviteLss that givs ths stadsnts 
^aetios in ths arsa in ^ch i^sy srs SKpsrisneing thm sost 
'diffifrolly* . * " 

11* DXSCmillHATiOH tMKS 

task dsodriotion t 0tii4snts oosplsts a ssntsncs by picking ths - 
oorrset mro itam a list of words that art sisilsr in form or 
iisaning* 

28 
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KiMdiiiX TOlw t fftdtipltt-'aioiai itmm bf this typm «ncour«9» 
•tijdAiits to niM fiM diserlalMtipiui bttmsn tiords strac- 
tttrw Huit tMd to coiifos«« Th^y Ibrct •ittdsnts to focuM 
oa d«taiX «a4 cIioom thm oorr«et fom in « M>r# nflsetivii;^ 
WAiior. Mmi di9tr«etor0 «r« v»ry siail^^ to th« rifht antloir. 



(1) oftrr«t«r« 

(a> ouro 

<?) curtsTA 

{4> oorto 



(X 



(1) ^qhmy 

(3^ ii«U«t 
(4) i^rt 



!• foi A oomptmt fruta an «I 

(1) uMitado^ 

(2) MTCftdO 

(3) MrcAdo 

C4) BDflO 

C. IM bMmr« m fa* caon si 
CI) >»raf>o 

(3) wifite 
C4) vUnto 



I mnt^'tp buy fruit «t Um 
(1) w>ufit«d 
<2| Mrlc«t 

(3) MrkM 

(4) wotikmy 

7ne^9arb«9« imt cimy idth th* 

C2) poison 
(31 t#«nty 
(4) wind 



O. n psrro Ml thft do9 m 

(1) .iOM (1) hill 

(2) loro C2) iMurrot 
C3) Uam {3) Uckm 
C4) UM U) m#) 



»2. SBGHSNTXHC 

Ts»k dm cription t this activity involvss listenifi? to or. rsad- 
inf ssiitmcss and isolating thair con^nant f«rts. Hia task aay 
ba to idantify tha ai?tor« tha objact, or tha action tn aaeh aan- 
tmoa. a aora i^ancad laval, laarnara aay ba raquirad to 
iAntify nain or aubordinata clausas, a.^., raUtiva or condi* 
tioiiaX ciauaaa. 

^aaadial iralua t Hhan procassing spaach or writtan langoa^a, it 
^a ii^rtant for tha listaiiar or raadar to ba abla to parcaiya 
aaaoingfttl aagiMinta of tha total aaaaaga in ordar to ata tha 
ralationahips of tha parta to asch othar and to tiba lihola. 
Sa^mnting activitiaa halp laarnara attand to caaa to ayntactic 
function and tharaby incraaaa thair abilitiaa to ooaprahand tha 
Mssaga fully* 
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mtimU t Xdmtify ch« tfir#ct object In thm following Mfit«^^i 

A. Xeh tebo dio Xtitung gi^oft* (X bought tho tmmpmpmt.) 

»« ll»iii«r mttmt ich 4io Ultmq 9t9«t>6n. 
CZ ^ norapap^r to^ nothor*) . \ 

Co Xn dMT Soitong hftt Mim Iftittar •inm Mc1«m gtfunaofi. 
Cl^r wthwr found m «dvortiMii«nt in tho mwBpmp4$ic*} 

0« Naino Nattor aoigt^ MinM Vmtmr dloso D»klno« 

(Ny flotlMir ilioMd tiiio AdrortiaoMnt to iv faU)e^«) 

1* Min let ab^r bSoo 9»ifordm*«or will ksla« RsiM naoh 

(lot ir ftthor got «ngry-«bo doMn*t mnt to mIc* a trip to 
Kimmrk^ Joraoyl) 

f. MtiM liittar iMt jot«t taraurig— soit lang^ aalt will 
•io 4m iMiltbarOhston tiar^rtan in liaimrk aah^. 
{Hjf flothar la vary aad notf**aha haa uantad to aa« tha wrld* 
faaioua 9oo in, Hawark for a lon^ tiM.) 

O. "m^ruB dorthin gahan wami da ainfach ain Such dnHbar laaan 
Icannat?* aagta Min vittar. 
{""rnxf go thara ^wm you can ais^Iy raad a hook about it?" 
tty fathar aaid.) * 

Sourcat Tachniqua adaptad fron Ritrara (1975) • 



d. Judging Maaningfulnaaa 
13. RBV1R8B SKHJUrrXC^^CU>ZS 

Taak daacriptiont 0tud^t« ara givan a paaaaga in ^i^ich axtra- 
moam wrda hava baan inaartad. thair taak ia to croaa oat tha 
worda that do not bal<»ig. 

Itaaaillal vmluas tliia taak fbrcaa atudanta to focua on dntail 
and Mka ia^rtant diacrialnationa batwam almiU* Morda and 
atruoturaa in tha targat ^nguaga* Xt «dll halp tha Uiqpulaiva 
laamar «iho faila to attand to dataila aa wall aa tha broad 
oi^t^goritar who d^^aa not aaka important diacrir.inationa.^ 8tu* 
dMta auat attand tc naaning in ordar to locata tha axtranaoua 
wcrda. 

taai^la i 

Qaatarn bin ich lr;» Kino gagangan. Xoh aah aoll ainan f£im von 
Faaajbindar* Dar ril» war wifklich aahr grOn mt Montag gaha 

SO 



ich ^ ih9««^«4«r Mhtn. Jtt«t it^«t#t m v4«l inm Hit Kino 
su 9tlvtn* floffMtlich Hl^d minm A^tt4r dAS Sals G«ld 9ebttn. 
1fi« an liOHMi, bin ich mir ObMrschyi«r. fto Bdch i«t m 

oicht, •iiifAoh fltttiitch G«id «t kri«9«n* 

(YMt«rdiiy X iNint to th« mnrUs. I thouM • tilm by f*»»-^ 
binder. Tb« film wis mily v«ry grc^n 9ood and Nosday 1 you «■ 
90in9 to it again, ttow it coats a lot to go to with tha 
MViaa^ Sopafttily aoihar %^1X 0.va m tha salt wnay. M 
you JoKM ooM, t aa only a high achool atudant, Xt la not aaay 
affotional fdr ne to gat aonay*) 



Taak daacription t Tha taachar raada a atoryf paragraph # ot aen- 
tanca containing inaj^opriata liorda i<hoaa laaaninga could ba * 
confuaad with tha appropriata oontaxtual laaaning. Aa atudanta 
llatan, thay ara aakad to notica tha incppropriata word and 
auggaat a ai^titution, 

4 

Rawadial valua i Ihia activity ancoaragaa aural diacrimination 
and pflocaaaing cf a naasaga for omming. Xt ^oa«.d halp atu* 
danta to ina-tuna" thair aar and indiractly ancouraga thm to 
par fact %9ir cm pronunciation. 

gxaapla t Hia taachar raada tha following text* A point ia 
ai#ardad i» aach atudant i^o noticaa an inappropriata wora and ia 
abXa to ^va tha appropriata aubatituta with oorract pronttncia<> 
tlon. Xn tha aanpla taitt balow, ineorra^t worda ara italicitad, 
and oorract worda ara givan in paranthaitaa* 

an jour 5a m promnaia dana ! ^ua Crua) an J*avaia 
faoo^ <fai») at Ja n*avala rian bo bu) dapoia la Mtin. 4u- 
d€MMoam Cau-daaaua) la aolail hrili«*t dana la cial blau at la 
vant d'aau (doux) da l*autoima mm oaraaaait laa jeux (^ouaa)* 
L^a ^uillaa Jeum CJaunaa) toateiant daa aapiaa (arbr^a) la 
long da U routa...» 

COna day X wTf riding in tha wheel, (atraat) on my bika^ I had a 
w€m4n (X was hungry) and X hadn^t My mud ie^tm anyfRng) 
ainca norning* aaiow (abova) tha aun waa shining in tha ^ua 
aky and tha iiratari^ (gantla) autuntn braa«a waa caraaaing ay 
gaaiaa Cchaaka)« Tha young (yallow) wara falling f^ tha* 

sands Ctraaa) along tha road.***) \ \ \ 



15* siifTSficE semn 

Taak daacription t in thia activity t tha atudent*a taak ia to 
judga whathar or not an ^ally praaant«d or^writtan aantanca ia 



14. CORRXQK-HOX (Corract Hal| 



Sourcat Rivara (197S), p. 72* 
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•Miili^fttl. If 'th« mtmct U not Manlngful, thm itudant 
^lAiifM it ao ^t it aaiiM* 1% ia 900^ ^ includa ma 

omrapt «tntaid«aa anong tiioaa that ara nanaanaical, ao tba' a 
raapoaaa aat la aot aatabllahad* 

irawadfif iralnar tHia taak anoooragaa atudanta to naka fina 
IBJSSSSS^Sm ItitMan aimilar wfda and to procaaa tha aan- 
taaiw aaaiiiiHjpfttXlii. It aneouragM tha atodant who la too 
ii^pulaiira to t^flact aora oarafail^r on all tha patta ^ tha 
Maaaga-and foreaa ttm broad catagorisar to wUca partinant 
^AtifMTtiona 4Mon9 aiailar vorda and atructuraa* 

gmcia t tha following aaapla aantancaa in Ganan ara all 
faulty, fhm tMchar tfiould intaraparaa aooa aaaaingful aan« 
taoeaa amo itq theaa giyan balow, 

h. JOa^fl^idant haba ich idala fifiaa si laaan* » 
it^M a ^iidant,^ t hatra aany fe^t to taad.) 

»• Haina Hohaong lat im drittao N^fal diaaaa if^mhaoaaa* 
(1^ i^artaant la on tlia third aj^la ot thia apattnant 
building.) 

C. OB fOnfttndaaohsig fftir hat Karl aina Mologiaklaaaa. 
iht aisctyfiva o*cloc1i Xarl haa a biology claaa.) 

Dft am frflhattMsh haat du Irot, tbcvalada vnd aniai Hundaiar 
gagaaaan. 

(For braakfaat you ata braad^ ja» «nd tm dog agga.) 

1. W9 %«r ao Icaltf dad ich dan ^ach xuaaehan auata* 
^ (It Maa ao oold that X had to doaa Usa tabla.) 

r. Ola aaf dM Itonn atahanda leka iat mi/h VjUtt* 
(Tha ocntnar atanding on tha nan la mff fatpar.l 

6. n^inm Schwaatar tochta daa flaiach ia |uhlachrank. 
(My aiatttr oookad tha auit irr t»ia rtfA^^ntot.) 

taak »acription t studanta craata or va gliran a llat of 
ralatad irocabulary (a.g.* fooda« aal«ala, gifta) ana ara ^kmd 
to tmnk thaa according to thair paraonal prafarancaa* 

Kawadial yalua i In addition to affording atudanta tha o|^r- 
^^mity to aKpraaa thair Ukaa and dialikaa'^or mka jod^Mnta, 
"^thia activity can ha^ two i^faeta on thair WK>ty for wab- 
ttlarys (D it can incr-aaaa thair facognition knovladga oi 
voeabolary thay hava atadiad* and il) it ctij^ proaota racall ctf 
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ii^rtAfit vocAbulacy i£ th«y «r« asked to Mkt up thmm cum 
lists. 

sctiirity csa also proMts co«pr#hsnsion of ocwpl'^te 
S4intsncss or psr«9r«phs« if the itens to bs rsnksd oonsist of 
entire sentences statin? alternative events that could happen or 
courses of action to be uicen. in order to rank-order such a 
list of sentences « students i^ll have to process then tor aeAn- 

P*rin9 attention to all relevant details, and reMobering 
the i^ole idea represented by each sentence. 

Ixaeple i 

A. List of vocabulary to be ranked accord to prefer«^c/s 

Rank order fron 1 to 10 your preference tot the following it«ft« 
you aight receive as a giftt 

une guitare (a guitar) 

une Botocyclette (m eotorcycle) 

une aontfe (a Mtch) 

une bsgue (a ring) 

une chaine st^iuphonique (a stereo) 

2 ^ livre (a book) 

un chat (a cat) 

des viteMints (clothing) 

un petit chien (a puppy) ^ 
un^ perruqu^ (a wig) 

As a follow up, students can discuss how they ranked these it^ 
and *^yi they «ight get into aRell groups and omnpare rankings 
or arrive at a group oonsensas <m the top five gifts* 

Sourest Boylan and (Snaggle (1981) 

»• Perdes^vous eouvent patience? classes les ^v^ne»ents 
suivants du plus Uritant (1) au 9»ins irritant (iO). 

Je perds patience qua^i*** 

J' attends un coup M til^hone toute la soir^Se et U 

per Sonne m t^¥jphone pes* 
a«ls (lusles) ne rendent pfts les chosea <|a*ils (elles) 

es^runtent* 

^ ami (une avie) ne r^pond pas I nes lettres. 

a'entenda des aensonges I i^^opos de aa femille* 

perds aiss cartes de cr^it dans le bus. 

^« P»i« dix dollars pour un objet **t on vend U einie chose 

pour twit dollars le lendeMin. 
_i J*ai envie d'avoir une conversation avec un<e) mUm) et 
I 11 (elle) n» as dit rien du tout. 
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mcmt mtofin^ (11 to th« Uast- mnoyie? (10).. 
t loM pfttimctt 

I ymit tot A |)tofi« oftll All #r««»lnf and thm p^tfon 

Mils* 

£rimds don't fixm ^ck th« things tli«y borrow, 

k frimd doMn*t mkmtt l«tt«r». 

X hur 14m ^^out Umilf* 

1 loM m cTAdit ourte OB the Im* 

I psy tM dolUr* fer M^iAthlnf «nd th«y Mil it th# i^irt 

' dsy for dollars^ 

, t mm ^ talk to « frlMd and h0/#)i« doMn*t My anytMn^ 

at all. 

PMpla COM i^ait M witho^^: calling fl^at* 

I mit hDofa for acMon« and thay don't oow.l 

Soorcai Ona^^lo (1981) 

17, IXtmR'Oll oraSTtOHS (Forcad Ctolca) 

Taak dMcriptlon t ttia dMa is ^van cMationa (ora^y or in 
witiiif) in *ihlch ti#o or thrM altamatijte anwara ara\proirld»d, 
rtmit task im tc cIkiom th« baat anaw^r* ^ ^ 

iiaaiadial Mlaa i In Adldition to ancooragin^ studmta to fcocMa 
AMtMco and ita ^tamatlva anavara £^ Manln^* this XMmk 
fiMS ^ iflqp^lva atudMt m o^rtunlty to think war tha 
bast anaw and tha inf laxlbla atudMt a chdiea of anavars* 
Studmta ^th poor mmotf, ai^Ht not ba ibla to oom up ifitH 
M ori^nal mw^r for lack of vocAbaUry# araSiiora oofilort4a>la 
itlth thia task« ^ 

IXMpla t Viva laa tracAncMi 



A, m glh^al, Mt-c*^!^ ptMtmm voya^r ^ac daa ania 
awr taa paranta? 



8« Cat-ca <|aa tu pr^firM allar 1 U irill« au I U ^m^^7 

C. «at*ca qua alaaa mxmisi allar I'hStal ou fatra ^ 
cai^inf? 

0* lat*ca <iiia tu pr^l^rM voyagar an ^# cu an hiirar? 

i. lat-ca <|tta tu pr^ftraa triaitar U Pranca a« la Canada? 

ERiC 'jo 



<SM9 Yiic«tim«t 

A. la ^|fc«r*lY do ym prefer ^mlllAg ^th frUnte or }Ath 

^ ^•fwr 9»ifM| to tte c4ty or ^ tli« oooatry? 

C. f)o fo^ prof» •tayiof in m hotol or 9c»io9 oMipiiif? 

D. te you prefix 90iO9 ia tho m«!«r or in winter? 
1* Do fcm prof«r visltifig Frw ^ Qmadftt) 

Sourest Mi^to^ fro* Jiinria ot mX. (19791, p, S4* 

JDw[|:\n In tte follovin^ mumpU, ^ cteieo im botMon adjoe* 
tivo*., ik^rarbo, vorbo, as, otc, that ao99Mt a ooi^Iata i4aa. 
•tadanta iteold ba aaliad eo «iplaiii t^ir choicaa* 

h 9104 gaaaawblaa*wta la plua? 

Itow T<»H( oa m Ool&tm&o7 

• o.i naia foaa oa 1 ^a aar^oarlta? 
..♦i VM ou i l*hiwr? 

• ma toirtua oa I wi Uftvra? 
Mfiiffi* oa I *hiar»? 
*lci' on 1 *U-baa-? 

, •••aa •froia* on m •cliai^*? 

tHHat ara you aoat ' W 

• ••Voir forli or ^lorado? 

• ••a roaa or ^^daiay? 
•'««oaBMr or «i&tar? 

• ••a ti.#rtoiaa or a htra? 

• ••tOMrrov or yaatarday? 

• •«Jiara ^ thara? 

• ••col4 or hoi?) 

Sotffoas t%e)m4qua adaptad froa Bimo^, Howa and tUrachanbaaa 
18. Asm/DiaaGun 

taak daacriptAc at atodanta ara asKad a^raa or diaagraa «ith 
a 9lirM atatwant. If tl*ay dlaagraa* t>»y rawerd tha atataaatit 
ao ^t it ra^aaanta ^Ir om idaaa. 

iaiMidial nl^ t THia ^ak vieourafM ati^^ta to proeaaa aach 
atataMat fdr'naaAing m4 to malysa aaci& part of tha MtMant 
in tama of ita *tr>2th t^loa.* fMa halpa laaraata «bo biva 
difficulty focoaisf w ditail* It will anooars«a ia^aiva 
laamara to raad or Uataa to aaeh ttattaart oarafolly and 
raf4a>^ a UM^la lanfar oa it. atadMta «l» Imwm difficolty 
tmm -^f «Di^a aad atmc^^raa ara aora obtfort^la aorkinf 
^t^ wMfta atataaaati* aiiH^ amt of tha voeabalary ai^ ^raMiar 
thar vill .-^iad ara providad tor thaa* 



h* Pot lo 9»ii«r«l, Um <MtadiAnt«« nunc* mtir* otns«do»« 
^* tl fsrof^sor tr4b«3« «ucho, pero lot MtadiAntts trab«}afi 

C* horn MtodUntM ounca iiit«r«Mn m los probloa* d* U 
co«ttiildad« 

D. La Anttr^r* nucl«ar no m nin^dh probliM* 

t* Ho Mnwos ^19 prvocQpurnos pot U oontMinacitfn aquf porq[U0 
hJie# flocho vi«fito* 

r« m^mt 4tl>o Mt«r «i ot«« y cuidAT « las ruBot* 

(1^* a«»«r«lly« student* mtm mvmt tirtd. 
8* Ttwi tMCiwr %for)ii « lot« bat tto «tttd«nt« wrH nor«4 
C* Stiidttfkts Ar# n«v«r int«rMt«d ifr ocHwmity problws* 
0. MclMT amr^y isn't «&y pr^blw* 

!• Us 4d not >mw to noiry aboat pollution hmtm b>c«uM it u 

r* HuBin flhould ct«y homt and tak* oar« of th« children. 
G. ihottld only XMkm oar# of th^ homm*) 



Tm^ ^— cy^^^o*^ ^ Studmtt «Tlt« mntmnc^m dictated to thea by 
tha tMCh«r or on t«p«. 

W— t^lil vlif I Nany foral^n lAngoa^a •dacatora ballaira that 
dlctatiM baa mltlpla valoa for iMLnqoAgm iMr&ara bacaaaa it la 
#MafitUlly an inta^ratiira or global ikllla taak. h atadant ^ 
doaa ^11^ €» dictation ia abla to raaaabar oort«ct apallint« 
raeall or raeogiuaa ^Pocabulary* rac&ll or racognisa «or;^olo9i> 
jaX and ayntActlc Infonaationi and m%m la^ltlMta infarm^a 
whan raconatrtictl^nf th« dictatad aaaaafa on pip««** Dictation 
involvaa not only liataning ooaprahanaion ^ills^ ta^t ;aadi^9 
an<3 «Qritin9 #tilla aa imII* It la alao a "raal^^rld* activity* 
aa ^111 in taking down diractiona* notaa# or ttMaa9aa ia e^tan 
oaafttl* 

tuaapla i 8om iairnlnf thaorlata and foral^n laAgua^a 
ciallata aalntam that th« mo^t uaaful typa of dictation la ona 




th«t u cont«KtiwUt#d— th#t it follow* « thMe K ^ughout 
th« dict«t«d ••nt«nc«» An4 •h*n9» together." v«ri«tiOns dic- 
tation 9homdt partmi dictation, ij» which stud^ftt* r«c«ive a 
cl<x« 4nd «r« r*<iu«»t#d to fill in the ousting words as 

th« dictation u r«adf dictation of question* to which students 
are requested to write answers; dictation of |»irts of a <»nver» 
sation« after which students are asked to «tte«pt to reconatruct f 
the other hslf, using their ioiowledga of the content and of the 
language! dictation of directions, after ^ich students draw a 
patbwey on s asp provided with the dictation j and the like« h 
sample •thematic^ dictation is given below. For dictation to be 
A true task of integrative skills, the students should not have 
had sn opportunity ^ »tudy the dictated passage beforehand. 

h. Le iatm, 3^ ne r^eille de bofme heare d* habitude. 

B. Je m Uve lente^ent psrc<^ que Vai toujours envie de raster 
au lit. 

C. Ha soeur m lave les rt^eveux chaque «ati^. 
0. Elle.paftse aes heures dans Xa salle de baini 

E. Hous nous d4^>^hons pour ne pas nanquer le bus. 

(A. In the •orning I usually wake up early. 

8. I get up slowly b^ause I always *«nt'to stay in ^d. 

C. My sister wsshes her hair every »rnlng. 

0. ^e's busy m the teathrooa for hours i 

1. lie ^rry so don*t ^ss the bus.) 



20. RtetWf 

Task desc ription s ^ter reading or listening to a passage tn 
tne second language, class Msbers write a short rU\sm4 or sttis- 
■ary of the content. This suassry can be m the native language 
Caaking this a relatively pure test of listening or reading 
Skill). «r It oan be the target language, asking t^ie task s 
combination of aiiral/writlng or Yeadmg/writlng ^ills* 

R^iedial value i ttnting a r^u»4 requires the learners to. pay 
sttention the relevant details of a reading or listening 
passage, eynthesite and suMarlse ti e various el»ents to sMike a 
meaningful and ooherent <^ole, an3 create an organised and auc* 
cif«:t ^mary stateiient. teaming the art of writing a goo<f^ 
t^Mm4 will help the learner whose anory needs strengthening as 
well as encourage the field-dependent learner to choose the rel- 
evatit details and the Utpulsive student to attend carefully to 
Meaning » 
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21 • CREATt h TlTta 



tti«y d>ooM th* tin* that test MMirU«« th« r*«din9 w llst«n- 
ifif ptLBM^* Th«y can aIm b» to crMt« «^UtU or Utlu 

on th«ir ow», or «r4t« « ahort aor«l to « ttory in th« Mcon4 

dial ^•Itt^ t th# riftuni, U.ie tstk forc«t studimts ta 

iiit«9rAt« th« •lM*Att <^ th« ntsM9« into * coh«r^.t 

jtefU£l£t thm story in G«rKan iM «bout ti#6 ahoMAkar* liho «r« 
Mllin^ atioM in th« Mrk«tpl«c«. oa« xm Mllinf his ahoAt for 
half tte pries tli« oth«L' iho«Mk«r ui c^r^in^* tt^ iftiosMksr 
tfho U Mllinf St ^s mors SKj^nsivs sric* ssks his col- 

How he CM ssll his so aMpIy# adding that ^cn 

tteogh hs st«mLs ths laathsr for tli% iho«s hs aak#s« hs still 
h*s to aiar^ or* Tal#r to br«ak snrsn* Ths ssc^d sliosMk« 
r«pliss that hs doMn*t stsa> tha laathar^hs stMls tha shoasi 

Students ar« ssIuh! to c^raosa tha bast titla for tha «tory fros 
tha options giYsn in G4irftan« ih) tin "Silar fUr ain Paar iOm 
Tal*r for a Pair)} in) SchuhMchar <TVo'd)o««aitors)r 
CO mo Hsn hiliiga Praiaa haban learn CBov On* Can Otarga tnaic* 
ponsivo Prlcoslf (D) Croat* a titla of your ovn! 

Sourcas Story tAkan fro« 26b*l Ct^?n, p i. 

• 22. map StOWf # 

Took doactiption ? Sach student in ^ smII ^roup (four esc fiv*) 
is 9ivon in randoo wdar a santanca fro» ^ story and is askad tn 
SMSnoris* th* ssntanc* without Uttinf %iyon* also saa it* Each 
otudimt talla tho group h;a or har ssnf*nc«# ^ii* group Mwbars 
than try to rsoonstruct tha story • 

liaiadi*! valua s un* t^a 4?ra»bl#4 co»poaltlon, ^ia activity 
has sn cn'^^isatio.ial valua^studanta nust analyra aaeh oi ^ 
parts of tha story iwid inta^rata thm iivco « ^ganisad and 
Maningful %^l** Other rvMdial b ncf'ts includ* strengthening 
MMry for eantonctfe «id oosqpl*t* ie*4is in thf target Unguage, 
incz^eein? ^ohal listening aosipr«f an^ion skill*# and an«>ur- 
eging Attention to releirAiit dstail* If the stunts ere ^ven" 
their pert of th* story in t^-* native Ungufcge or ere given the 
eieMnts of the story to pare^rAse wlUiout anorisAtion^ Uie 
Activity cen aleo anco :rag« tha davt^l^pnent of peaking i^ills 
as well m vocahularv and emctnr* recell* 

E MAsple ; Any ^ort stoTy ot f*ss«g« can ba cut into stTipe and 





aistr^iit«4 to «tudtAt«« Thft follovifiv tmnt iB an tiifliah 
i^mmt of m filfi#tMiith-e«fitttry Spanish ctory* Im drnmrnm . thm 

t»t« Im mdh atadsnt's oontrlbation irat^ b» «iuilys«d and lata- 
grtttd into an orterly narrativa. Santaacaa can ba wrlttan on 
o«rda« aitliar in a^iah, or in ftifllah to ba randaraa liy tha 
atiadMit into %Niniali« 

Latar that cv^mg, tha ooupla*a attantion again turns to thair 
naighbora* 

Tha laat irtah ^ uaad in raaxiYlmg tha aausagai laaving tha 
coupla t^ra thay bagan* 

Thia la tha atory of a poor* aldarly rural ooopla i^ ait ky 
thair firaplaca and wiah' for tha poaaaaaiona of thair naig^Otora. 

Tha ttigry hoaband curaaa hla witm, and tha aauaaga bacom a 
part of har noaa. 

doddaniy a fairy Oodaothar a^aara and offara to grant thatt viy 
th3tm tfiahaa thay want, aaying aha will ;^^ar tha mnt nominf. 

ttia vlfa covata a Urga aauaaga that har nalghbor had that day« 
and it appaara ^ thair homm. 

Thay inadvartantly uaa qp all thair wiahaa« 

Soiircas Tachniqua daacribad in Gibaon< story r49xmi ^ppmrntB in 
•oylan and Oaaggio (1981 )• 



23* smrmct suiiDtR 

TaaX daacriytion i studanta craata original aantancaa by oob- 
bining i^rda or ft^raaaa fro« diffarant ooluauta. SoMtiiaaa tha 
vorda hava to ba ehangad to aaaura ttmt aubjacta and varbi, 
nouns and adjactiiraa« ate. sgraa. 

Maadial Talua t etodanta idio lack flaxibility and t«va diffi* 
cttlty^ craating noval aantancaa vill worm coRfortabla ^th 
thia taak. Tha taak alao forcaa atudanta to think ovar poaaibla 
altamativaa «id pay attantion to tha ayntactic mid mri^logk- 
eal faaturaa of tha aantancaa thay craata. 

fcMM»pls < Craata original aantancaa* uaing ana ao^aaaion froai 
aach ooluan. Your aantancaa can ba aarioua or hMoroua. 

Sa^la aantoncas La tmmm qui porta un (^paau aalon irand daa 
tiabraa. iTha woaian nhc is «Miaring a bowlar hat is sailing 
atsi^*} 
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??, , . 


"I 


r/ 


!• pilot* 
Vmtmkt at 


m^ATter m joamal 
portar «i chapMa 

MlOO 

proBm^r Mn ehi^fi 
•voir Ml i 

prmdr* Mm pimc— 
p^rdf mm luuttu 


«eli«t#r 
ontror duis 
jpAtdro 
rogarter 

Mndn 


avion . 
carnat da 
tlckata 
ooapartlMnt 
aac 

1NI90fl«lit 

paaaaport 

tiid»raa 
billata 

MliMO 


7H« stwitrdMs 


look at ttM 

Mile his/tior dog ^ 

hAT* « StOHCh ACM 

ttlCA two m^tm 
loM hls/hor 

alMMS 


buy 

mtar [into] 

lOM 

lool; at 
varlfy 

fly {m plana) 
•all 


airplam 

book of tickata 

covpartMnt 

handbaf ' 

aloapiog oar 

paaaport 

tlckata 
aoiteaaaa) 



24* BOBXIXMC 

^ak dwcription t Studanta ara gliran liiort aantancaa and are 
aakod to add clauaaa, adjactivaa, advarlw^ atcv^ to wka tha 
aaotaooa profraaaivaly longar «kd «ora oo^lax* h varla^on, 
invq^vap fiviiig atudanta two or acra 'itntanooa that ara to^ba 
ramrittM into ono ooa^aK aantanca. 

Wapadlal valiia i Thia taak ahowa atttdwnta how to axpand i^on an 
ida*« iiai&9 ^Topriato ayntactic atrueturaa* It ancooragaa tha 
inf laxibla Modant to ba nora craatiira and providaa cuaa aa to 
how that craatiirity oan ba achiavad. , 

jhtt^lat Jaan*Clauda a dcrit »a redaction an franfAia# naia 
aaa phraaaa aont trop ai^laa at oourtaa. Vol II qualquaa 
phraaaa da aa ooapoaition I rafaira* Lias laa phraaaa avac la 

prmon ralatif qui # 

A. Cm waakand ja aora avac una Jtai^icalna* Blla alM laa 
cosdSdiaa. 

B« Ula vaut voir im fils* ta fila ooManca aamadi aoir« 
C« h$ cin^ n*ast paa loin. La cinte aat dana l*Avanaa 
nouaaaau* 

D. La r^ln raconta l*hiatoira d^Albart. Albart aat 
Joornaliata. 

B, da faaM travailla Air. Sa faaaa aat poApiar. 

P* Un jour 11 y a una incandia dina 1/ »lla« La pouballa 
aat dana la ttiraau du patron d*AU 
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«• mmt ttlifbonm 1 m tmmm. U tmmm «rxlv« tout a» Mlt*. 
^ 8. U pfttrm A a^k ^int U im^. pttron a vtratf son omM 

X* U li i wn ' p om^ i mt « vrostf 1« dir«ct«ar mrmc mon tuyM. SlU 

Mt vuyt pour ritfi* 
J. U jodrsaX * pablU rhistoir* !• Iwiteuiiii i u'im#. m 

jMniAl.clMrolM Us hittolrM I MtMtion. ^ 

(^MfiHSlMte iiret* « ooapo»ition In frMoh, tet his ssntsncM 
m too tlsvls sad sbort. Hsrs srs s few ssntsnces ttm Ills 
Myosltloii to v«do# tinlK ths ssntsness ^th thm rslstlTs pro- 
iioyii qjtti. * 

A. thU HMMcsitd X*n f»iaf o^t with sa tasrlcsn %iostta« Shs 
iik^s ooasdiss. 

ih« mntM to ss« « flUi. Th# fila starts Siturtey srsnin^. 
C. tbo thostsr isn't tmr* Ths tlisat^r is on ftmssssu Avsntio. 
d; tte Ciia tslis ths story of Alhwt. iUbsrt is s nsmpspor 

r^ttsr* 

His idfo ^tHb hsr4« His wifs flrsfifhtsr. 
f • tes ssy thws*s s firs in^ths wstsbsskst* Ths wsstsbsskst 

is in ths* offieo bslongin^ to jahsrt*s boss. 
G« JObsrt oslls his tdfs. Shs srrivss ri^ht svsy. 
H. Ths hosa hss sirssdy pot oat ths firs. Ths hoss aonipsd his 

ooffss into thm vsst^skst. 
U ths firsfishtsr sqiuirtsd ths dirsctor ^th hsr hoss. Shs 

lisd OQSM tor nothing. ^ ^ 
J. Ths niwpspor puhlishsd ths i^ory ths nsxt dsy on psgs ons. 

Ths nsMpspor looks fbr ssnsst^cmal storiss*) 



2S« SCRAimSD SStfTSIICtS 

Task dsscription t HoaAs in sach ssntsncs ars sora«blsd# snd ths 
stQdsnt*s task is to Ait thss into thsir propar syntactic ordsr. 

«s»s4ial iraXtts i studsnta iSio ars too iapulsivs idiils writing 
nssd to ■naiyss sach mrd in ths ssntsncs shils djing this taak. 
Studsnts ^ ars inattsntivs to subjsct^^vsrb agrswsnt, adjsc-* 
tivs agrssMnt, advarb plaeSMnt, and ths liks, should pro^t 
froM such a task. 

JbUM£lss Unscrambla tha fci lowing ssntsncsSi asking any nscss* 
sary ohangss and sdoitions- 

a* Ich/ dis/ ^kauft/ Zsitung/ habs« 
(1/ ths/ bought/ ntwsiMipsr/ hava.) 

B. habs/ «sinsr/ gsgsbsn/ Zsitung/ Nuttsr/ ich/ dis. 
(hava/ to ny/ givsn/ nswspapsr/ aothsr/ 1/ ths.) 
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C. In/ 9»^iiiid«»/ atr/ Ma«M/ SBttitiani/ •ln«/ hat/ liitt«f/ 
lift/ iom6/ thm/ adTWti0«Miit/ nMpap^r/ «/ hat/ «Dth«r/ 

d. NtiM/ MOam/ Matter/ di«M/ wift*/ V«t«r/ Min««. 

(%/ adfrtiaiaant/ M»th«r/ this/ iboMa/ fathsr/ to iv> 

g* MsjBh/ tr/ tetlM/ Mmurk/ will/ MchMi/ MiM. 
tto/ lit/ no/ Mmirlc/ mita/ to mW trip.) 

r. tait/ Mhm/ Ur^^mt/ in Nmrk/ a»it/ Titrgartan/ %fill/ 
wltterttiBt«n/ si*/ am. 

(iine«/ to m/ a lon^ in Hmurk/ tiM/ aoologicfti 
fardm*/ tea mit«4/ iiorld-r«naima4/ aht/ ^t.) 

Q« D«/ iMm/ ^nfach/ kannst/ Buch/ tin/ terUb«r. 
(TOO/ md/ nicply/ ann/ book/ •/ «bout it.) 



26. OUYDMTSD mfTMClS 

tMk 4— cription t 8tu4mt« «r« «lv«n tho parts of a oantanca 
a^l£ara naknd to fill oat th« root of it« Adding propor ftinction 
Mr2b-«d Mlcinf all noooatary obangaa to aaaora aubjaot-varb 
afrooworit# nowadjaotiva ayraaiian^, and tha lika. 

liadial iralaa i tha raaadUl valua ia tha oaaa aa for tha aon- 
tanoa bo^ldar uak, although i^a craatiTO aapaeta of tha aan- 
' tanoa baiiaar ara not praaant hara. 

UMlat Qoand? (Whan? ) Franfoia iMoir ia talking about %Aan 
variooa thinga oooor or will oooor^ in hia teily* * naoonatruct 
hia at ataao n ta. 

Nodilat Londi prochain/ oa/ ttra/ 1* annivaraaira/ dt/ aoattr 
taadi prochain c*aat l*anniTaraaira do aa aoaur. 

CNodalt Want Monday/ it/ to ba/ birthday/ of/ oiatar 
Vast Monday it*a ly aiatar^a birthday.) 

A.- Diaanoha/ noua/ allar/ toujoura/ ohas noa oouaina 
(funday/ aa/ to go/ alaaya/ aur oouaina* houaa^) 

t. Noua/ Itra/ toujoura/ I Mioa/ aoia d*aoQt ' 
(Mo/ to ba/ alwaya/ in Kica/ Month ot August.) 

C. Londi/ }a/ avoir/ maAan iaiportant 
(Monday/ 1/ to hava/ important wan.) 

foureat Janria at al. (1979) # p. 78. 
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27. SCRAHBtED COMPOS XTIOM 



tuk ag«criptioft s This ta»k U nuch llk« tcrAsbied tentences, 
but %«hole Mnt«nce»# not words* need to be reordered into a 
M*nln9ful and coherent fxirssraph* It is the bitten counter* 
pert to the strip story* The paragraph can be based on a story 
already read (ijMch differentiates the task from the strip 
story* where l^e story has fv>t been heard before), students' 
om compositions can be used for this activity* 

Resedial value i this activity has an <»^9aniacationai value-^ 
students suet anaXyce and process ffleaningfully each individual 
sentence in older to decide where each belongs in the total 
story* The activity increases global reading skills and 
encourages attention to relevant detail* / 

gxai^le t Recooibine the following sentences into a oteaningful 
paragraph. The first and the last sentendes are given/ 

Bs cierto que el refr^ espaf&ol dice que **perro que ladra no 
Biuerde*" 

Pepito mntxd en la case onno una-^lecha, fue adonde estaba el 
antiplTticv intruso y le aordi^ unaj pierna* Entre los perros que 
ha tenido sd fanilia recuerdo a P«rpito**«un e iwptf t i co ^ihoahua^T 
que ladraba imicho y, cada ves cfue jtenfa la oportunidad* tambi^ 
sordfa* ' Inaediatanente siasUr puso k Pepito en el patio y le di<5 
un poco de agua para calaarlo* Un dfa vin^ un honbre de la «cosi* 
palira de tel^fonos a investigar un problema que tenfasios en la 
extensi^ de mi pmpi* Aunque era \mi animal nuy pequeBo, hacfa 
tanto niido que el pobre ho«bre . se^^so nuy nervioso;. Cuando 
Pepito le vid empecd a ladrar oomci un loco* Unos ndnutos 
terdsi accidentalnente* ad herman.it^ abrid la puerta del patio* 
Afortunadaiiente sue pequefloa dlentes no penetraron el fuerte 
Material de los pantalones* pero tambl^n hay otro refr^ que 
dice "no hay regla sin excepcldn." 

Desde este incidente mi taam^ dej5 de creer en refranes* 

(It is true that the Spanish proverb says thaV a "dog that barks 
doesn't bite*" 

Pepitp shot into the house like a bullet* w*nt Where the horri«> 
ble intruder was* and bit his leg* Among the dogs that my fam- 
ily has had X remember Pepito** .a cute, chihuahua that used to 
bark a lot and/ each time he got a chance* he also bit* Hother 
immediately put Pepito outside in the yard and gave him some 
jater to calm him down* One day a telephone man came to see 
about a problem we were having %rlth my father's extension* 
Although he was a very small animal* he made so naich noise that 
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th« foot mn cpt v«ry nervous, tftien Ptpito mw hiai he stArted 
to bark like oresy* Severe! minutes leteri lay little brother 
eccidentelly opened the acx>r. Fortunst^iy his little teeth 
didn*t |»ierce the pente' strong msterial* mit there Is also 
sROther jiroverb that seys ^there is no rule Without an sKcep- 
tlon»* 

Since this Incident ay laother stopped believinq proverbs.) 
Sources Lamsdrld, Bull end Briscoe C1974), p» 377 



2^ SEHAHTIC HATCHING ^ 

Tssk description s t^o columns of sentences ^e given to the 
students. In Column h, a set of sentences Is presented i 
equivalent or near^equlvalent sentences are then ch'7sen from 
Column B« ^ 

Remedial vslue s The student i4io lacks flexibility needs to 
learn that there are several*^^ i«ys to get the same basic idea 
across in th^ foreign language* Recognising equi valencies is 
the first step In learning to be more flexible in production 
tasks. 

I xasyle : Choose the sentence in Column B that ne^U^.s about the 
same thing as each sentence in Column A, 



III. FXEXIBILiry 




B 



1« Ich ha be Berlin gern. 



1. Der .Skandal laSt Use Halt. 

2. Der Herbert ist eln 



2* Use Xrgert alch Uber den 
Skandal. 



auf^peweckter Junget 
3« Use 1st bQse (iber den 



3« Das Auto kostet wenlg. 



Skandal • 
4. Preisirert 1st das Auto 



4* Kei^bert 1st aber d&mm! 



zwar nicht* 
5* Berlin gsfHllt mir. 

6. Oaa Auto ist billig. 

7. Ich hasse Berlin. 

8. Herbert ist kaln Genie { 



A 



B 



(1. X like Berlin. 



1« The scandal leaves Use 



2. Use is angry about the 
scandal. 



cold. 

2* Herbert is a bright boy! 
3. Use is mad about the 



scandal . 
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3. 1^ car cokf llttl«» 

4. Sftrtert iji to auB^t 



4* ttui cur is no bargain* 

S« !*• with Barlir. 

6* ttm mt is dhMp^ 

7. X h«t# Bsrlin. 

d. Herbert i« oo ginitiai ) 



rmtk a— CTigtiOft t tMe activity oparataa in the saM my aa 
MMtttlc HatcKing, «ccapt the focua ia on graaaMtical tranafor* 
Mtima and aqfuivalanciaa* 

taMdial wlna t S^tactie Matching taaka alert tnm student to 
tbe-afntactic functions of sentence eegnents aiipearing in dif- 
ferent 9r«Mti^al constmctions and encoara^fe flexibility in 
production taalca. 

toiSlei Trowes one iihrase icjuivalente oa ^eaque ^ivaiente 
dana la Oolonne B pour cheque phraae U Colonne A« 

<Chooae ttm aentence in Ooluan B that «ei^a about the ease thing 
ae each aentence in Colosn A*) 



On irwdra ia aaiaon I cdt^ de 
ches nous* 

On a r^pard le tott et 

qpielgoea fenitrea rdceHsent. 

On peindrait lea mra ai on 
a^ait le tespa* 



toit sera r4p^t4 dana 

quelquea jour a. 
Lea sura ont M painta i 

pendant notre tM^a libra, 
(^lel^a r4|iarationa ont M 

faitea la «oi^ paaad. 
La aaiaon dt noa voiaina aera 

vendue bientdt* 
La naiaon da noa ania eat 

venule. 

Lea aura eerJiltnta peinta a'il 
y avait aaaer de tei^* 



(They're going to aell th« 
houae next fb ue« 

They repaired the roof and 
aeveral windoita recently. 

Ife would paint the ««all# if 
we had the time* 
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The roof will be repaired in a 

few daya« 
The walla were painted during 

our free tiae. 
^emm eepai. c were aade laat 

month. 

(Xir neighbor 'a houae will be 

aold aoon* 
Our neighbor 'a houae ia aold« 
The t«lla would be painted if 

there %mf enough Use.) 
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10 • ORAL aSHAHTIC HIktCHIMG 



7%mk dticription i TtiU ^ivity i» wy •i»llar to MWitic 
MMhlng mxc^pt that the fociw U oo reco^a^^^^^^ •qulvalent* in 
thm mr^i modm* Student: h tmm a lUt d mntmncm* that he r««d» 
to hie yertner* The pertner h»« e Uet of lentencee that ere 
eqoivelent In waning or that eatch logiealIy» Ux^ that are 
arrae^ in a different order, hm Student h reade aloud hie 
eetitencea^ fituaent B reada eloud the eentence fro« hia liat %#ith 
the ecpuvaient ntaning* 



Saaie ae for ceeantic fetching, plua the addi- 
tlcmal practice in ^akin9 c.^d iiatenin^ oo^>rehenaion» 



Bwediel values 



U ten^ un abrL90 oecuro 

que ^ gueta ouchfaiao* 
2* U>e pantalones eet^n lieploa* 
3, Hace tticho frfo hoy dTa* 

4* U ee wy pobre* 

5« m 9uater£a ver la televiaidn. 

e« Ho le 9uata coMr* 



1. Llovl^ toda la noche y nevd 

ee^a aiaBana* 
2* No tiemrdinero* 
3, Ca eX nagro oon ioe botonea 

doradoe* 
4» GlXa aleapre ha aldo flaca* 

5. 1^4 U ropa ayer, 

6. Bay un buen nrograaui aeta 

noche« 



B 



(1*1 have a dark coat that 

I like v3ry wch* » 
2« The pante are claan* 
3. It ia very cold today* 

4« He*a very poor. 

5. I*d una to netcn tele- 

via}.on» 

6. She doean't like to flat. 



n Xt rained all night and it 
anowed thie eorning* 

2» m haan*t any aoney* 

3, lt*e the black one ^th the 
gold buttona* 

4« Sie haa aXvaya been akinny* 
vS, I weahed «y clothee yeeter- 
day. 

6, There la a g6od program on 
tonight. ) 



31. 



RETCLL 



Taek deecription ; Studente take a aaaaage either in paraon or 
on phone for eoaeone alee. Their taak ia to tranamit that 
Ma^gf 'aa accurately aa poaalble to a third P*rty» , 



IWitdial value t Thia taak ahould help atudenta ^oae aettory 
needa etrengtnening« by forcing thea to r aae wha r the relevant 
portiona of a naaaage long anough to write it down or repeat it 
to ao«one alae* Studenta i^o have trouble aanipulating Un- 



46 



ERLC 



'Z 



iotmm «ioald profit fro* this task« ^ich rvquirss that 
*li th# ^ttm ch«n9«d trtm thm ftr«t ptrson to th«^mrd |»r- 
•oo or froa dir«ct to indirect tpMth* Studl«nt« mimt pty Att«ii- 
tiM to dvtAU in CTder to ^t the nniMfe ttrAiciht. 



£mi£Us Stud««t« Are to iMgin* they ere Uvinf with e Gersen 
feaily, the 8chaidte, end the phone rings. No one els« ie iMe^ 
eo the student Buet snever the phone tske dotm the mesafs 
to Ofive to rreu Schaiidt on her return* Here is the text of the 
Mfisege i ^ 

Ich hln die Machherin, rreu Killer, ch wollte frau Schmidt 
- eprechen, Wrden Sie ihr bitte eegen, dee ich sorgen m 8 Ohr 
vorbeiHone und dsnn icSnnen wir susaMsn eink^ufen 9ehen« 

(I a» the neighbor, Hre. Hilfer, I rented t6 ^ak to Mrs! 
SchMidt, Would you please* tsll her that I will omw by toiiorrow 
at 8 o'clock and then m can 90 flopping together*) 

Sourest Schulr and Bartje (19755, p. 85, 



32.. COflVBftSATION CARDS 

Taek deecription ; Pairs of learners are ^ven cards on *4tich 
interviev qpieetione have been written in either tHe native 
language or the target language. Each partner asks the ques- 
tions on his o.rd Jun ^rn« Students say be requested to take 
notee on their Airtner*s responses. Sach partner hse different 
but related <^estions. 

Rwiedial value t studente get both faking and lietsning prac- 
tice in this nonthreatening interview eituation* If the quee- 
tions 00 the cards are indiract or given in Bnglieh^ etudents 
■ttst use their kno**ledge of the language to phrase the question 
so that their pertner can answer. Manipulation of teneee^ per- 
sons* ad^ectivee, etc* »n be worked into the cards, requiting 
students to pey attention to detail itnd think carefully about 
how they fom their questions «nd ansi^ere. 



Ask your partner*. 



Card 1 



what i^rt h^/sh« likes 

if he/she plays basitetball 

If he/»h« prefers skiing or golf 

If he/she plays tsnnis 
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Ask your ^r^fi«r**« C»rd 2 ! 




if m/wUm im «ehl«t^ 

if tm/^ Ukm9 jmikmthAll 

if tm/^ ^iq<9olf 

if fm/iitm pr*f«rs Utifii* or football^ 



ic^flTMi •(mill «4 BicclK^ichlsr (1^76) 

A wiatioo on ^is aei^irity iAvolwoa Xmmxitkq m tfiird cu4 to • 
tUiri stodttt la tte 9roiq^, tihMO^ r»^[»w«il>iiity i^li hm tlui^ of 
*aMelmr«* thia stttdMt 1m ^ ap^p^Uto f^rm of tlio qwM* 
tion ttat ouli of tho 9ftnMfO idll bo oalULiift ^11 mttmet 
id telp^«•oll of tho othwft lAiOft ^of OKporUmoo difficulty or 
Mko 00 onror* In thio my, otuaiHit^ 9»t tJWO<ltit» ftod^olc 
froB m poor iteot tho oorroctJSMo of tteir ^i^ootiofi fomlotion* 



Cord 1 {STUDiifT 1) 

1« Qool aport oiMt^^Touo («lMo*ta|7 
a« Mffw-wuo jooor oa iMttotboll? CAiMo«^***7) 
3* 9nft'<iror*vces foiro ilti- oo Jooor ou ^i^lf? 

(ihrifoxM^tik* « • 7 ) 
4« Joiioo«iroQO «i toAfiio^^ (aotioo*ta m toiiiiio?) 



33* OOmsTlOli 

tooM d^^iptiwt t ttudonto ^aoi^loto « oantonco or pojro^aph ui 
i lofiool or iMoioffol y"^ 

liMOdUl ▼oluo t ttlio Uoic «ooooro9M i^otento to ooo tho vocob* 
oiory oitruct^oo thoy hovo loorMd » oxprooo po?ooo«l prof- 
orooooo or opiBioaa, or to «n]oy *t»loyin9* i^th ^ Uo* 
foo^^* loooooo tho fitorcioo ^Ui cpon*«ndod, it onco^u^ogoo 
foot t^lAJiiiit. 

HMWpio t fho foliov f activity la itructar<^ aroond rof loiriya 
mrbo in OoroMui, tncoorafO ati^lanta to x^ink of aultiplo {KMiai^ 
biiitloa t4> ooi^lato' aach aaotaoca* 




J 
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C. Ich MAii«r« wen i*»nn,,,. (X t^^n m good urn 

S.. £• f.cv, lte««r«)fticti (1 cmr^ about. •..} 

I. len £r#^ «ich «af,,,, ci»» Iocaip^ forw^ra w>**..) 

)4. tmutstPomATioii mtits 

t4tfc 4#>critrti<mi Th#fc« 9r«Mtic«l «i«fc4s«» r»quir« students 
♦ * 

fm9K <i»«crxpti» T Giv«n 4 qMMtlon t^.^., *i>o you Ukm 
•^T%%f U et^n^^f T«4t« additiorul <Ki#ftticms r«l«tunf to tb« 

fepicf CWutt*! .^ror favorite iport? Oo you Uk« to *«tch 
•port* <m TVt Oo you |nf*r um car indiridoal «port«? tih«t As 
- Itoa t^^nk of th# #4nt«f Oiyii^ic«?*> - * 

Medial ^iy f tt^U tMk «ncourA^» iMr^rft to «alt th* (M* 
thing in « varUty of Jiys or to c -ry or # tonvt nation on m 
9^ tot»* . 7H« l#«^n#r <^ n*«ibAl4ty, iBAfUiatiOft, 

nrrMll> r«tic«nt u mco^r^^ to think div«r(|«]itly* 

j^Mj^Uf T^it^k of at l««t fitr» rmUtm4 <ju»ttion» for vftch of 

^ourquoi ^tuai#«-ifOtt« i o**t<^ t»iv^r»itl> 
(«hy nxm you vtadyiQf «t u^.n 4«iiv#r«ity>j 

fDo yott yoor f*^ofM*or»?) 

r* ^UMS'^^roua voir filss? 
:oo yny ltiK# to «»# filM? 

0* Oom«ftt «fta*i»t*9oa« a*ti»b4taa#> * 

C8cw do yo^ tkiu«Uy • 9ood tiw?: 

ttad«nt« ctn tak# th« ^«»tio?4« th«y h*vt ai«d« 4^ for mch topic 
jifid l#^ifi « oe^WMtion wiih # r*rtri»r, Th«y <if 4 U probably 
diaeo^r that th« i«y ui« firc.t qu*«e4on u anan^rwd irin d»t«r* 
mirt * .i**4cn ^»at4on ti> aafe naKt* *r.a «it> to r«vi»« thj 

ralat^^l <^»tti ar^ an •Lha convaraatloft ^^ca p:«c«* 



4^ 



ld9u*t for <m4 csrtooR rst a ii^rie* »f c*rtoon« t-ik^ fro* « 
MfASin* or m^p^prnt * Thmy au^r^t «l*o bt to cre*te « 

coa^*i£iOf» an « a«ri€ft of vks»«li or c^rtoo^^s* 

.llM#di*I vii^i*^ .vi?y «ncour»g«« div^r^ent t^.inking 

9P ^tft tJ^* ^r?^n bt^.o*- Seme po^fibl* a^pxionm at* given 
in ^rMH* 




A. D«S flua i «in 2ug*r?j,s*^f 
bt f:nm out of »t«L«»> 

I »uppo»i» ^ cow.i 9?t used to it*^ 
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T— k cr4gtl«T ttiiaftntfl mtm iboim two unr#Ut«d plctorjl 
tUftt an Ono^m nx^iamXy from m^BzitM or othar •ourcm* -nwv 
hmw «e t^lek oT a atory vlll nUta tiba two picturaa* 
Ttmf my nrlta a group ooaipoaltiofi (froupa of two to ttmt 
laara»a) or lAdividual atwlaa* atoriat can than b« praaanta4 
to ochar cUaa mmHtnvn orally. 

Maadial ▼alaa t aaM aa for craatln? wlt^ vlauals 



FicTUM gatsncm m> tmmm 

yask d^eripttoa t h plctura la dhommn teom a mfaalno or othar 
aoor^ and attatshad to a ilmt of ooXorad papar. h tbmmt of 
liaad aotapapar la attaehad vlth a clip to tha Jback, tha plc- 
tura iaotaaad around a Mall grcup^ and aach poraon writaa a 
quaatl^Tbi tha tar^at languaga that tha plctura ralsaa In hl« 
or har alad. ^tar all tha group aHibars biva wlttan thalr 
quMtiona^ tha plctura and tha attachad Uat of qoastlona ara 
paaaad to anoth«^ group, which has baan craatlng guaatlons for 
Ita own fdlffarant) plctura. Tha yroi^ than craata a atory 
that vlll Miavar all tha qu^stlona poaad* 

Wa — ai il yalua t Thia^actlw^^ty wTOurag** craatlva bahairlor in 
two wyat (1) it has tha iua of tha quastion sxpaasion «flxar- 
ciaa daacribad aarllar Cno. 35), md (2) it oncouragaa atudanta 
to think ^Targantly and produca a arittan ooivoaltlon through 
aynthaala of tha varloua alowanta broiTght out in tha giuaationa 
about tha plctura, Craating a atory that will account for all 
aapacta of tha situation ancouragaa <^ganlsad problasi-aolTing 
hahavior. ifriting a group oonpositlon will also raqulra llatan- 
ing and spaaklnci tfcills. s 



Task dascriptlon t Studants ara givan a short list of idlOM or 
▼ccahulary and craate an original st<»ry ^r paragraph using all 
tha w>rda on tha list, l^ay asy do this task alona or in a 
group* 

>a«adial valua i In addition to sneouraglng dlvargant thinking 
and craatlva usa of tha Unguaga, this UsW provldas an activa 
vocabulary ravlaw aa %iall* 

teaa£lai Studants ira givar. tha following list of words to 
incorporsta into a atory thalr cmn oraation. Tha atory baloi 
rapraaanta ona i?tu^ant»s afforv. 



39, VOCABULAHTj CnhTZ h CXJWTIXT 
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aotrtmt tratejo 
te pronto 



•1 

U 

•1 ^oterado 



o«Mr«ro 



wmilLn^, fliioorfal dftoghtor 
to look/lou oat of « fathor 

yiatew/deor attomoy 
to bo fftf aiff Icttlt 
Ottddonly 



•1 I^j«ro 
•1 oHldn 

•1 tOjAdO 

«90 

•yo^laoMO 

roof) 



tl popft 41}o a U hi)« "Ol^At hij« womm a U vontaiM y 

rm ol i^poteraAo ^mo U ht oncojlOo oomo oovio." hk nif^ii wird « 
U Oftllo f qptorfa oolMMOto vor oX OMtoro qoo oIU odor^« 
Do iprooto #1 ^podoraao U ri6 y U oaot6 tribajo ootar riauoRa. 
So aiitf VMita y wi6 m ^pa aontado «n al oillon# puaoto out 
^afu y loyondo ml poriodlco* Q^m ^na ton£a la nilU y IXoraba 
siantraa yfm£m al pajoro an ia jaala^ an al ta^ado da la oaat 

VOOiM. 

<Tha fathar told Kla dawglitar, nx>o)c harai ay ^aughtor, look out' 
tho window and look at tha attornay Z haira chooan aa your 9roo»«* 
Tha 9irl lookad at tha atraat and only wantad to aao ^ waitar 
aha ad»od. Suddanly tha attornay aav barV and it «i»a vary dif- 
fiottlt for har to^ba diaarful.' Sho tttrnad/around and aaw har 
fathor sitting in" tha aaay chair, with hid glaaaaa on, rosding 
tha papor. How aad tha girl waa, and ahi criad aa flia aaw tho 
bird in tha oaga on tha roof of tho naigh^pring houaa*) 



40# 'iMi** ncHRxgus 

^ Taak daacriptioni Studanta ara placad in paira or in largar 
groi^ and providad wit^i a blank piaoa of papar* Thay auat 
liaton aa thair partnar or tha group loadar daatribaa a pictora 
(tha taachar oan provida thm plctura or itudanta oan chooaa 
thair own) and try to draw a rough duplicata according t3 tha 
doaeription thay haar* 

K—adial val uat Both ^atanara and ^paakora auat focua on 
dotail ond pay oaraful attantion to a daacription in ordor to 
aoeoMpliah a Uak. Studanta %dio lack flaxibility will Miod to ^ 
dovalop akill in paraphraaing, or daacribing a faatura of tha 
atittttlus aatarial in aavaral waya* Laarnara idio ara too 
iaipolaiwa will naad to think oarafully about thair daacription 
ao that thair partnar oan produca an accurata duplici^ta. Tha 
taak alao ancouragaa tha davalopaMmt of vocabulary and oan ba 
uaad to aai^aaiia oorract uaaga of apacific graanatical atruc- # 
tura iprapoaitiona of placa, for axaMpla). 

52, 
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.4n . a^Om ^BfMOIISTORHING 



TMk 4«»cription i Brainstorming ia the naaa Ottbom (1953) 9ava 
to his tttchniqua for atiKuIating creativity, but the tera has 
bccoM so popular that it is i»ed to refer to many kinds of 
ereatiire activities* it is essentially a group task in which a 
problem is defined and the group sets ateut finding as SHiny 
Solutions as possible. 6oaw n>rains^ orming** activities for 
foreign Unguage learning are described below. 

r 

R emedial value r These tasks encourage divergent thinking, 
reflectiveness, and, in many cases, organised problest-solving * 
behavior. Depending on the nature of the task assigned, stu- 
dents can iJ4>rove their control of vocabulary and structure in 
the target language. 

/ 

Ixamples i / 

A. . Paraphrasing: Students ate given a set of stimulus sta teg- 

menta and asked to come \ip with as many possible ways to 
paraphrase them as they can. 

Jean<-Pierre eet valheureipc (Jean-Pierre is unhappy today.) 

aujourd'hui. 
II n'est pas heureux. (He's not happy.) 

II est triste. (He*s sad.) 

II ne saute pas de joie. (He*s not juicing for joy.) 
II ^content. (He's discontent.) 

B. Ideational fluency t Students write the names of all the 
things they can think of that fit relatively broad classes 
(e.g., "white" and "edible"). The group is given two 3x5 
cards randomly chosen from a deck of descriptive categories 
and then produces as many examples as possible of things 
fitting both categories. 

C. List consequences: An unusual event is proposed, and the 
group cones yap with as many^talsible oonsequences as they 
can think of. J 

0. Utility test: The group tries xx> think of all possib 
for a common object (for example, a brick, a chair, or 
knife), stressing innovative alternatives. 

E. List attributesi The group lists all the attributes of a 
common object, describing it as completely as possible. 



42. JIGSAW PUZZLES 

Task description ? Groups of four or five learners are giveli 
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>CArdfl# MCh with a i«ord or a picture of a oonoon object on It* 
^eh person aeecribes the word or object in the foreign language 
to the others in the group without actually using it* When all 
students have described their word successfully^ the students 
take the first letter of each and see what new word the letters 
speXl. (Fussle parts ^nay also depict objects in a roosii in this 
case, «^en all the words have been ^essedi the group decides 
which looai of the houM has been described* Many other varia* 
tlons on this aodel are possible* CSee source for ideas*) 

Re—dial value ? This task encourages the development of para- 
phrasing skills and flexibility. It also reviews vocabulary and 
gralMUir, and provides a realistic stimulus for listening and 
speaking practice* 



Bxaa^ le i 



Source t 



Imagen 


( image ) 


Gracia 


( grace ) 


Lux 


(light) 


Esperanza 


(iiope) 


Santo 


(saint) 


Infierno 


(hell) 


Adids 


]( goodbye) 


IGLESIA 


(church) 


(1976), pp* 


131-33. 



43* BE WORDY V 

r 

Task description ; A topic sentence or a series of topic senten- 
ces is given # and class members fill out the rest of the para- 
graph. 

Resiedial value ; This task encourages the development of organi- 
sational skills as well as flexible and divergent thinking* 

Exas^e i 

A* Die TUr steht of fen* Wo alias frUher sehr ordentlich t«ar, 
liegt jetzt alias durcheinander* PltStslich* * . 

(The dijor Is open* Where earlier everything %«s very much in 
order, now everything ts in great confusion, ^ddenly***) 

B* (western hatte ich eine schreckliche Ahnungl Ich %mate« dafi 
heute nichts Gutes geschehen k<5nnte* Aber heute*** 

(Yesterday I had a horrible foreboding! I knew nothing good 
could happen today* But today ••*) 
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C. Doch l#tEt bin ich •ich«r, daa main Brud«r wirklich auMn 
i«tl li«ut« Morgan als die 9>ns« Fwilie frUh«tUckt« . . . 

(Mov I'M rMlly sur« that ay brother is dumb t This Doming When 
the entire ea«ily mu eeting breekfaet...) 

44. CUB INSERTION 

Taek deeoriptioni Students expand each sentence of thWir origi- 
nal oo^oiitione by adding nore information • (They can expand 
the information that is already in the paragraph or add deecrip- 
trive and ^labora^^l^e words or phraaee.) The teacher -nay mnt to 
insert appropriate cue words id thin the text of the ccnposition 
to serve as a guide. 

Remedial value i For the reflective student wl«> produces ski0py 
compositions, this task gives- guidance as to %fhat can be elabo- 
rated \ipon and Miere. | 

SXM^lei voili une histoire aasea ennuyante que Paul a racont^ 
sur son voyage. Comment pouves-vous I»emb^^llIr afin dt la 
rendre plus int^essante? Cheque fois que vous voyes un ast^ 
risque, ajoutes une proposition relative . Utilises votre ima- 
gination. Vous pouvea Itre s£:;ieux ou amummnt dans le choix <tes 
details que vous ajoutes. 

Exemple: Paul a Merits "J'ai pass^ mes vacanees dans un . 
h&tel."* 

Embel lis semen ts possibles i , 

J»ai pftss€ mes vacanees dans un hdjtel... 
qui est trie nyst^ieux. 
dont les habitants eont vieu^v* 
oft das gens cA^Btes hsbitent. 
que son frirc a sug^ir^. 
oil j'ai vu dee ipectresJ 

voice 1* histoire de Paul: 

J'ai pass^ mes vacanees dans un hdtel.* t'hdtel est situ^ 
dans une petite rue.* Le concierge* - ne dlt jamais rien. if 
parle seulement I sa femme.* Leur Jardin* «mt tr^s tranquille ' 
et donne sur la rue. Je rests eouvent sur un banc 2 regarder 
les gens.* I 

Ma chambre* eet trie corffortable. Dans un coin, il y a une 
grande arwjire.* Le lit* est prU dm U fenltre. Quelquefois 
j'fcoute les gens* dens la rue. 

L» autre Jour J'ai reyu une lettre.* Men ancien Mi Jacque%* 
vient me rendr* visits. Sa feame* vient aussi. Peut-ltpe que 
nous irons 4 ce rMtaurant pr)s d'ici.* 

(Here's a rather boring story Paul told ai^out his trip. How 
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can you «bellish it to nake it aore interesting? Edch time yoji 
r#e an asteritkr add a relative clame > Use your imagination. 
<^ou can be lerious or funny in your choice of added d6t^il* 
^* \ 

Exanple: Paul wrote, "I spent ray vacation in a hotel." 

Pofsible Mbellishmentst . * ^ ' 

I spent isy vacation in a hotel 

which is leally nysterious. 
^^■^f^m' whose inhabitants are old.- ^ 



hf^f!^£^ where famous people live. 

1 ^- J that my brother recoswiended. 
'^''yfeT. 4y , ''where I saw ghosts! 

Here* 4 Paulas story: 

^ spent ray vacation" in a . hotel*. The hotel is located on a 
littve street*. The concierge* is really quiet# He only talks 
to Ilia wife*. Their garden* is very tranquil and looks out on = 
the street. I often sit on a bench* and look at the people. 

My room* is quitp oosifortable. In the corner there ia a big 
wardrobe*. The bed* ia near the window. Sometimes X listen to 
the people* in the street. ^ 

The other day I received a letter*. My old friend Jacques* 
ia oosiing to visit ne. His %fife* is coming too. Maybe we will 
go to this restaurant nearby*.) 

So^ce: Omaggio (1981) 



45. CHKMGf THE OTORY 



ar^Aa&ke 



Task description ; situdents are given a narrative and ar\A^ked 
to create a new point of view or change the story in some >Mf. 
The task can be done ind.^vidual^y or in small groupa. ( 

Remedial value t This activity provides a structured creative 
exercise that encourages divergent thinking as well as written 
ana/or oral practice in the target language. 

Example s Suggestions are based on the story /"Los deseos* (see 
p. 39). 

A* Point of viewt We have read the narrative from the point of 
view of an outside observer. However, each character in it 
probably saw things from a different perspective. Pick one of 
the .^aracters and retell the story from his or her point of 
view, i.e., the Fairy Godmother, the neighbors, the man, or the 
woman. 

-« 

B* New ending: If the second ^ish had been different, the story 
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■i^t hAV« mM In, quite •«noth«r my. ffmfll thm story, sub- 
stituting a diffsrsnt second wish and cresting s nsw ending. 



apureet E^ylsn and Qna99io/<1981) 

'X • ly. J^HG INFERENCES 

46. CZpzt) APAPTATION 

Task descriptions i. StW^ntlSit^^'B,^ hlanks of a jparagraph by 
chdosing frosi given options or by pror\<!^g appropriate words 
fro* aaMory. The wt^rds are deleted^ f^r^^lr grawatical or 
senantic value, rattier than randomly m ih the olose procedure. 

Heaedial value t This activity prosu>tes the ims of infere^cing 
skills, careful reading apprehension, and attention to details 
of Meaning as well as fons. 

ncag^la: (Close ciissage i^ere direct or indirect object pro- 
nouns Must be inserted.) ' 

Dans un hdtel, 2 Paris, vous trouves un docment dans 

I'araoire. Ce docuMent est trie ancian et difficile I lire, 

teaplaces les Sots (lai sont 4ttmo4m en utilisant un prcnoai 

d*objet indirect od direct, selon Is oar* 

(In a hotel in Paris you find a docoMent in the wardrobe. 
The docusMnt is very old and difficult to read. Mplace the 
words that are erased, using a diredt or Indirect object pro- 
noun, whichever is appropriate.^) 

UN TISTAMINT L'an un Tharmidor 

A aa fem Isabel le, donfte la Moititf ds iion argents Je 

tout oela parce gii'elle ^a Men servi ooawe 

riSe et caaarade pendant mm ifie« autre «oiti^ da son ^ gent 

Je donne I wmu enfants. Je ^^^^ duMnda seulesiant de 

denser lenteaert et avec dilib#ratiOA« lis •ont ohii, 

^» «t aontrtf, i as fMle.st I aoi^ TiSSTmoixe ^ leur 

affection, I J.* exception de B^rnard^ gui _ <a tou jours . 

aontr^ peu ds respect, asis gui resS4Hible le plus.' Je 

ai prittf touteo aes cravatass il psut , gftrd^l 'Quant i aa 

cousins Michelle, je donne won chat Hector et won oiseau 

Fifi parce ga*ell« va aontrer bsaueoup d' affection et 

donner 1 aenger sans oubH*r« 

A aon aai at aon avocat. Marcel Ksnaud, ^i 

servi pendant a^vie# je rends I* argent que je 

Victor Hirttl 

$7 
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(lAST WILL TESTAMENT 



Y««r on«« Th«rmidor 



To ly wif« I««b«ll«« I 9ive half of ny fortune. I'n giving 

all of that because ehe aerved wall *a idfe and 

friend during ay life. The other half of ay aoney, I will to ^ 
children. I ok £ only to apend alowly and with delib- 
eration. They obeyed , and they showed , my wife and 

wim, their lov* and their affection, except for Bernard, who 

mlwaya ehoMd very little reapect, but reaenblea ^ 

the aoat. I lent *11 tiea. He can keep I Aa.for 

»y cousin Kichelle, I give ^ wy cat Hector snd bird rifi 

because she will show - lots of affection and feed 

without forgetting. 

To «y friend and lawyer. Marcel Bsnaud, served 

well during life, I return to the uoney that I owe 

. 

Victor Martel) ^ 



47. CONTEXTOia GUESSING 

Taak deacription ; A para^aph ia provided in lAiich new vocabu- 
lary haa been underlined. Learnera i«iat try to ^leaa the wan- 
ing of each new word frosi the context. A related Uak usw 
nonsense words instead of new vocabulary/ The student wst find 
the nonsense words and replace thea with appropriate vocmbulary. 

ResMidial value s Thia Uak helps students iaprove contextual 
guessing skills lAiile providing an intereating paaaage with 
which to work. If nonaenae worda ere used, they should be con- 
structed so that they oor^fom to the rules of the aorphological 
structure of. the target language. 

Exalte t Ayer por la t/irde a eso de las cuatro, mm f\x£ en mi 
gdf anc ban^lote a ver a Pedro. Iia g^fana flades de Pedro h^bfa 
crecido tanto <iue no la reconocf . Convera^ con Pedro una hora y , 
cuando siir su g6fana flades plausumfa un peacado en W 
banglote. |lMig£henael Mi g^fano banglote no es ning\In aitio 
para plausuair un pescado y peor para una flades que plausuaie. 
Pedro se tipititf tanto que creo que la flades minca vdf plausu- 
wdri an niug^Sh banglote. , 

(Yeat^rday Afternoon sround four, I went in my achwitsy trippit 
to see Pet«r. His scfwitsy grutrhen had grown so much that I 
didn't recognise it. I apoke with Peter for an hour, and ^en I 
left his schwitsy grutchen *ies drutsing a*fish in my trippit. 
imagine I My schwitsy trippit is no place to druts a fish snd 
^fvan^worse for a grutchen to druts. Peter got ao fr Imped that I 
thirtk the grutchen will never druts in Sny trippit again.) 
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48. IDENTirYING VISUALS 



dsacrlption ; Student* ar« asked to identify an object or 
•c«ne aescribed orally or in writing by (footing the appropriate 
viauar ftcm a eelectio.. of two or nore picture*. They nay also 
put Visuals in the order established by a paragraph that they 
read rar hear. 

Re— dial value ; In order to make the appropriate choice, the 
learner «ist be able to make fine discriminations in either lis- 
tening or reading comprehension, paying attention to relevant 
details. 

Ixaijle: [Sack of these sentences cx>rresponds^ to one in a 
series of pictures of a village under virying weather conditions 
And at different times of day.] 

A» Estaba en la selva cerca de un pueblo. (3) 
(I was in the Jungle near a village.) 
« 

B. Miraba desde lejos oon un anigo. (5) 

(I looked from a distance with a friend.) 

C. Apareci<5 una tormenta fero* y jfuimos al pueblo buscando 

amparo. (8) 

(A terrible storm came and we went to the village looking for 
shelter.) 



0. Llovitf todo si dfa y toda la noche. (1) \ 
(It rained ai^ day and all night.) ^ 

«. «1 rfo lnundi<5 el pueblo. (6) 
(The river flooded the village.) 

F. Pobre 9ente# nuchas cases fueron destruidaa. (7) 
(Poor people! Many houses were destroyed.) 

G« I^ tormenta se disipd en mdia ma?lana. (4) 
(The storm ¥«s over by mid-morning.) 

H. El sol brillaba pero habfa mu^o qua arreglar. (2) 
(The sun was shining, but there was a lot to fix.) 



49. INFERENTIAL iDENTIFfCATION 



Task description ? The learner is asked to identify which char- 
acter from a dialogue, short atory or play might have made a 
certain statement. The actual statemant is not made in the ori- 
ginal text but reflects the character's personality. 
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M— dial In or4*r to identify th« Appropriate ch«ract«r, 

Bt^iAmnf m»t hava focuaad on tb« c«l«v«nt «sp«cts of his or hmt 
parsmaiity* Such a task rawiraa tha student to cosprahand the 
paaaa^a snd to ba abla to synthasisa tha information* 



K»sig> lat 
Piraaki 



Danialt 

Prai^kt 
Oanials 

Prank t 
Oaniali 



franks 
Danial t 



franks 



Danial ira a !• univarsidad m jpis X 

iHola Danial f iPor qu^ vianas a pia? ^Y tu 
Botociclata? 

lA dsji an oasa* Ayar tuva un problaaa oon lA«polic£a» 
fHo m di^aa! Gu4htasa lo <fi% pssd* 
COAndo yo vanfa por U Xvanids Cantral, al lls^Ar a la 
Calle Vainta, no vi U lus rojA y un policfa m pAr<5« 
iQai la dijiata? 

lQa4 la iba a aacir? No oa di cuenta qua la lua habfa 
caabiado. 11 polic£a m pidid la licancia. La buaqu^ 
an todoa los bolsilloa psro no la tanXa* 
iCarasibat Da varss qua a«o as tanar asla pstA* 
Buano qas voy a hAcar»»»sl ass paaado tuva varios 
problasMS taabidn, Ahora por al rasto del ass voy a 
tanar qua vanir a la univarsidad a pia* 
tMo ta praocupas! ^^as oosas Is psssn a todo al oRindo. 



(Idantify **4ich-aia^ctar 
■antas ^ 



muld hava oiAda tha following stata- 
1* iMm tu pAlMta violacidn da triCfico? 

2* La dajd an la cartara an los psntalonaa qua llavaba puastoi 
anocha* 

3, iCaraaba! Ma suspandiaron la licancia da nans jar* 

4* tCuanto lo siantol 

5* Vaa A tanar qus tanar mim cuidado* 

6* Ns duslan loa pias* 

( iSanial waika to tha univarsity 

franks Hi, Danial. Ifhy srs you wtlking? 'what about yowc 
(iotorcycla? 

Danial: 1 left it at hooia* I had a poblam with the police 

i_ /asterday* 
franK: You don't SAy« Tsll ins %ihat happened! 
Daniels Mhan I «es coming on Central Avenue, as I caaa to 20th 
Street X didn't see ,the s^sd Mght and a policaoan 
atopped M* 
Pranks What did you tall hin? 

Daniels What was X supposed to tall hla? t didn't realise the 
light had changed* Tha policeman asked me for ay 
license* X looked for it in ell my pockets but I 
didn't have it* 

franks Oh, nol That's really bad luck! 



ERIC 
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Imm •Imo* Hov for th« r««t of tli« K>nth I hav« to 
valli to th« university* 
riranks Omi*t i»rr:'i Thmmm thinqm happ^ to •v«ryon«, \ 

IMntity i4iich chAr«ct«r would hftv« Mid th« fo I loving; 

Im thlm your* first zrmfiie txekmt'f 
a. I Imtt wjf «ftll«t in thm pwit» I ««• tMring Ust lU^t* 
I*. Darn iti. ttmy suspended «y driver** Iicenee. 
4»* X*» eo eorry! 

S« You i«:irU hive to ba acre careful. 
6. 1^ feet Jhurt.) 

Sourcei UMdrid, milX and Brieco« (1974), p. r?^ 



50. LOGICAL CONTZmmTlOH (RSCSP^XVC) 

Teek ^script ion I Students ere ^ven e p^ir of ssntences either 
orelly or in vritincr end ere asked to indicate Whether or not 
the second sentence follows logically &osi the first. 

P eiW di il yalue ? Increases inferencing skills and requires oott* 
prehensic^ of all the parts of the utterance, the iapulsive 
learner eiil need to reflect before, answering in order to do 
this task well. 



gitasiple 



A. 1) X$ der NShe gibt es *in ^t«e Restaurant. 

(In the area* there is a good restaurant. ) 
2) ikjrt echeue ich «ir oft nis» an* 
it there often to see filaui,) 

B* 1} Montage hat Hslga keine Klassen* 
{Mondays tfeiga has no classes,) 
2) Heute ist Montag und »alga kosMt m ipjit ai^ihrer 
Bn^lischstunde* (Today is Monday and Helga is 
late for har biglieh claes* ) 



C* 1) Ale ich jung war, wohnte Ich in Hamburg* 

(When I was young, I lived in fisiiburg*) 
2) rreitag gehe ich sufli ersten Mil nach Hafftburg, 

(friday I'm ^ing to Haaburg for the first ties.) 

♦ 

YtSi 0* 1) Mi^^twoch gehe ich nie ins lUno. 

CX never go to the aovi^s on Kadnesdays*) 
2) Mittwoch bleiba urh «u Hause ka ein ^ch m l^een* 
(Wednesdays I stay hose to read it book.) 
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t* 1) OMt«rA l»mit* tl»iiirich lucht •chUf«n. 

• {today poor atinrich U ^6 nr#d«) 

it Ukm to stQ^ly ^niih.) 

ft** looicifii| fof««rd to 9|p«nish cIm«»I 

ICGlChL OOHtlHUATtOfl C^odaCtlv#) ' 

T— It dw^Tiptlon i JUft«r r«*din9 « Mt«««nt or * p»r*9f«f^» 
iMrnftrs pro4^« a Mint«nc« tlwit logically foUoit* i^t tii«y 

Of tut dutails <^ tfym ttliiyliis jptiMNifo* It hte th« Additional 
iraiui f «ncour«^i 9 cx««ti¥« md/or diir«r^«nt thinltifi^ 4nd «ll 

gOMHiit i Cc^s mm plir«M ooi^plitir on fr«fi^Ais poor conclar* 
cjhNitc^ dM p*r«9r«ph#« «ulvant«» 

A« daia^ Mt dn« fill* tris ft^r stitUUM. Ell* lit won 
horofct:^ co<» l«s ^»urs. Bll* p«ns« <^ son <v«fiir mrm - 
d<t*rftl]|4f par Ic ar>rt# t %lim ii*aiM pi« fair« d>« projata 

9* Loaift •••ata baaocoup d^taa^inar mn avanir* II pafts« qMa 
l*i^<mir aat m prodoit da aaa actlona* at il veut baauc<K}p 
infla«n<far U aociitif i« joat*^ 

(Craata a coaplata aantaoca ut Trmnch to coficlada «ach of thm 
following paragrapHa* ^ 

h* Clauda la a aitparatltloaa paraoi^* Sha t*^d9 har horoacopa 
•vary day. Sha thinly that har futura ^11 ba dataramad by 
fata, and ^« doaa«*t llHa to «iika ^Una w advar^a* 

il* Loals triaa to luacjiina nxt futura a ^ot* Ha thinM that tha 
futara U a product of ma acttonaf and ha nainta wry «ich 
\^^^^^5P- >Ava an Lnfluanca aociaty »o^«aday«) 

i V« tMPI^lHO KEHOfiy 

Tal^tydaacr ipt i,o» ^ Aftar atuda^ta 4nmwttm4 a aariaa of 

quaatlona baaad on tha th#aaa «a4 atractaraa <d tha laaaon* «a^ 



l<?#»cjf*, TH*,,. rh^n t*.:i -J'^j L4»f» 5*%b^e?s yht%z U.^it p»f*net^ 



^ f^tS, *^n* ^ISM^ f«|nq^f faults. 

>> thi*§*^, tht- F^refi^fs tai'^f-r^i *^***f^ 




¥oc4^HiiAry* r«c«ll voc4bul«ry, or r««*«tf* 46fct« in the forei^ff 
Un9u«94», it rmintoTcmm their fliMiory ti^ ti^^^ *c»rd» ^4 qraa- 

]|^i(«ggi<t«t Tot «any «>iA«pl«« of vocabalary •tru^if/^^' 9am««, 
«• A* of oth€r typ«», s«« QB*ft9qio M97^i;. 



S4. DID YDU HEiVJl'? 

Task d»<cf ipti^n; Stud«nta li»t«n txj 4 short Atrrativ*. Thmy 
7h«f7 he«r # »eri«=s^ of Mintenc^s* som of i^ich *ier« in the ^nt 
and oth«f« «^^At ^#«r« not. Their t*«H t« to separate, th'<f aentetv- 
c«9 they did Nrar fro© the they did not near. 

Hejagdial va lue i Thte taak Help* the student whoee «»»ory needs 
idprovcHsent fcy providing Uatenmg comprehension practice cou- 
pled with iA»ediate recognition practice as a foliow-k^^ actlv- » 
ity* It helps the student separate the narrsuive mto its com- 
ponent pArts^ %^i^h im essential in developing attentive listen- 
ing skills* 

EnAmpimt Cest le ifl-emier ayril. 11 est huit heures aoins 
<:lnq. H*rie-Lis# est i i»4c6le. £lle est ^ sa place au 
tfoisitee rang* r<evant elle il y a mn aaie, Arne-Marie. La 
classe va bientdt conasencer. Harie»L4ae sort de sa poche un 
petit isoisson. Tout fcoyceirent elle 1' attache au tablier 
d*^one-Hari#* 

Which nf the following sentences did you near in the passage? 
Hake 4. chec*^ "arW ne^t to each sentence you did hear* Leave all 
sentei'^es not heard in the pissage immark^d. 

A* C*est I* premier avril. 

8* Le professeur «pt dsns U salU de classe. 

e. tl est huit heures flsoms cmq, 

D* Oevant H»ri«(-Lise est son a»ie, Af\ne*Marie* 

t* Harle-Lise Audie son angUls. 

F. La classe va bi#nt6t otwiencer* 

G. f4arie*Li«« sort quelque chose de sa pocHe. 

H. Jinf.e-Marie pousse un cri d'r^rreur. 

I« prt^1tes* -ur pase one quest lof^ ^ Knne-Mar ie% 

Ctt's April ^Bt.* tt's five mnutes to eight* Marie^Lise is tt 
school. She** ifi seat the t^ rd rov. In front of her is 

her friend Ann^*Marie. Th<: class U start soon. . Harie-Lise 
takes a little fish out of her |3t>cket* She attaches U v»ry 
car*?fully to Anne*?Viri^'« apron* 



A* n*s li^rll let* 

B* T&m professor U in th« cl«««^ooai, 

" C« Xt*« fivtt Alnut#« to Aight. 

!)• In front of NBrl#*Li»« U h«r frl«nd Ami«-li«rl«. 

«. •••rU-U** U atudylfvrf htr English. 

It* fh« cl«9« will «t«rt •oon, 

0. ltari««U«# tftk«t aoMthing out of h*r pocket. 

H» At •*Nftri« scraMA in horror* 

X* th« t««ch«r asks Ann#-IUri« • quotion*) 

8ourc«t fUv«r« ^ 1975 ) 



$S* 8AA09 

T#Jk d«#criptiQnt ^Stud«ot» r«duc« yhat th«y h««P hft^rd in « 
liJt^ning piAu^« ^ • Mri«< <^ siapU activ affir— tjy 
4#cUgatiy» MntmcM; that th«y nKod* th« ■»sgkg« for 
procMaing in Um^tmxw »Mory by r^ducinf it to its «»t bMic 
and aaaily i^orad oo^nanta* All ^raaMtical ralationa ara 
thoa radttcad to aubjact-varb-^jact* atki^ng tha aantancaa aaaiar 
tcr tMriava fro* mmoty* 

Wmm^XMl ▼aloai Hacoding activitiaa \m\p atud«nt« tranafora ^ 
i/.fofMtfon in tha foraign ianguaga into tha aoat aaaiiy 
ratriairabla Com. Tha taak dwa da that wtxi^mm 9tt tha giat 
of tha aaaaa^ without nacaaaariXy raxabaling aacact aording. 
A oartain attwnt of tha information in tha original mmM^ will 
ba droppa4, but paripharal datail i^ld not ba tha tecua <^ tha 
actiW||ty* Studanta cannot ba «cpaetad to aactract and ratain 
ttora/froM tha foraign Ungoaga ^Mt than thay would fro« a 

ptaaaga, and raaaa^ch indicataa that «>at fiaopla 
r«aia«bar lata than ona-third of all poaaibla mforaation in « 
givan liataning pasMg* m thair own languaga. 

^^Sl*' ^^tar Aitwnmg to tha paaaaga. atu^^nta writa dfer-m in 
SAAX)a tha aaiaantral oontant* 

^•ai^araia m^m racont«r l*hi«toir« rdri^uaa da m prmiira 
journ^a a Paria. D'abord tl f«ut aavoir qua c'^tait la pra«l4ra 
foia qua Ml balla-aoaur at aoi ^tiona an ?ranc«, et, natyralla- 
•antt ii y avait <a> taa da choaaa gua m>ua na aaviona paa 
ancor«* in tout caaa, noua #tiona an train da tr avaraar yna rxia 
^ y avait, ooaM tou/oura, baaucoup da circulation* quand, 
tout i coup, un groa caaion a'aat orr^t^ tout ocurt aftn da noua 
laiaaar paaaar • Ma balla-soaut, qui voylait reMrciar la <^uf- 
faur, a fait un g»cta ooMa cr. aurait f«lt auK feata-Unia dana 
la aftM aitu«tion«-una siapla inclination 6m U tdta at on 
aourlra pour dira -Harcii- Maia tout d'un coup, la ch^uffaur 
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wnc4 i m>us •uivr* pftrtout d«n» Us ru«s a« t»«rist N^m n« 
sAvions <^ fair*! 

Zf i^t th« p««M<r« %«« «bout# thm student al^ht cq«« up 

with «|T«rAl bi«ic facts, «)(pr«s««d in SAhDmt 

A. t*hi«tolra ps««« i Paris. 

8, C*#tait U prMlira fol» cfua IV^Hitaur #talt an Pranca* 

C* L*«utaar tfuitt avac «a baXIa-^fbaur* 

D. tllas travaraaUfit ana rua. 

E« II y avait ba^ucc^p <Sa circulation^ ate. 

it Wi^ld Uka tc tall you tha atran^a atofy of «y first 4ay in 
Paris* first yoa hava to know that it was tha firat tXmm mf 
*ai»tar-ln-law an4 l wara in franca, and naturadly, thara wara a 
vt»>Ia lot of things laa didnjt know yat. In any caaa, wa wara 
croaain^ a v^fy buay atraaC whan« all of a auddan* a bi^ truck 
atoppad ahort to Ut us paaa. My alatar-ln-law, who wsntad to 
tHtnk tha drivar* a»da a 9aatura lika ona would i*¥a wsda In tha 
aaaa aituatioft in tha tmitad 8tatas— aha noddad har haad and 
saillad to say Thanks J* But mMfily tha driirar cut of his 
truck, Uft it tn tha atraat, «^ atartad to follow us awary- 
whara through tha «tra«ta of Paris! »a didn*t know to 
dot 

A* Tha story takaa placa in Paris, 

B« It was tha first ti«a tha *ithor mm *n franca* 

C. Th* author tais with har alstar-in-U«* 

D* thay vara eroaain^ a atraat* 

«• Thara was a lot of traffic, atr,) 



tha approach dascri^ad t-n this papar haa aavaral advanta^as 
for tha c|asaro<»i tM»cnmr lainta to taach r«aponaivaly» Soiia 
of tha aoftt important ara? 

. Adaptability* tha activitiaa dascribad in thm pracadin^ 
paqas can ba uaad in U>th atructacfd m4 ^istructurad aattings 
With mdividuala, smsII ^oupa, or irfwla-cUss instruction* 

. ISaaa of j^aparation* mth ralatiwaly littla aocilf icatlon, 
•any axarciaaa, raadin^ ptasaqaa, and dlalo^uas ^^n ha 4^ptm6 
for ra«adi4il purpoaaa usinci tha «odaU pres^ntad in thia pip«r* 

♦ Mina^aabtUty* Tha aama aat^rlais cAn b^^ gaad ♦ hesis 
for a wlda variaty of laarnincr ar^tlwitlaa that raapond to tha 
dlf faring rwada of atudanta in tha claaaroom* for axa^ple/ tha 
studant Who la an Uipulaiva raad«r can aaareh for apacific cuas 



in « reading p^umrnqm, whil* 4noth«r p»rson i^o has troubl» rMd* 
ln9 rapidly can akim th« ms« pii«a9« for th« gBnttral idea* 

* 9p«clficity of parn^«. When t«4icNir« «r* abU to spacify 
'^hm purpo»« of a ^Ivan l^rnin^ <^ak and iaoUte th« co^nitiv* 
daMnds of #«ch aasigrwanV U)ay will fa« abU to aasljgn tasks to 
individM/1 laarnar'^ that arVosarad to thalr naada* This 
approach htflpa taacharj idantV<y tha problaws learnara ar« 
axpar lancing «it •pa<^y raMdibl tasHs that nflU hslp tham 
QvarcoM thair dif f icultlaa* 

educators hava bsan ssying for a long UiMi that m mmt 
raspond tha naads and pra^arancas of individual atudants* 
fhaaa mtggastions oonatituta ona viabla^ practical my to 
achiava U^ia vary important 90a I « 
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NOTES 



1« ror « thorough discussion of noteU of cognitive styl«« 
sss Abrshsii (1978>, «nd Clsxton snd Itelston <1978). 

2*. k ^poA rsviw of fivs ooMohly ussd iAV«ntorlss c«d bs 
found In Urpks (1978). 

3» 8«s Hossnfsld for m iKc«llsf»t discostion of this int«r 
vi«v tschiiiiitis snd s esse study in t^ich has bssn ussd* 
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